
 

  

Fi Ki Fò Program 

Evaluation 
Girls Empowerment at Pwoje Espwa Sud (Haiti) 

August 2017 

 

The following is an evaluation of the Fi Ki Fò (strong girl) program for teenage girls at Pwoje 

Espwa Sud orphanage in Les Cayes, Haiti. The evaluation found that girls in the program 

have personal financial savings for the first time and felt they improved in all skill-areas 

provided by the program. Additionally, women employed as teachers felt empowered by the 

program themselves.  The evaluation found that girls in Fi Ki Fò did not experience significant 

changes in self-esteem over the course of their involvement. Some areas for program 

improvement include: finding avenues to engage boys and men in understanding gender 

inequality, integrating financial skills and savings habits into skills-courses, and incorporating 

girls’ recommendations into program design. This evaluation provides specific suggestions 

based on pre- and post- program data comparisons in conjunction with research of similar 

programs around the world in order to ameliorate the Fi Ki Fò program moving forward. 
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Fi Ki Fò Program 

Evaluation 
Girls Empowerment at Pwoje Espwa Sud (Haiti)  

Executive Summary 
The Fi Ki Fò (strong girl) program began at Pwoje Espwa 

orphanage in Les Cayes, Haiti in September 2015.  It combines 

international mentorship, skills training, local role models, and 

practical experiences to empower teen girls at Pwoje Espwa to 

become fearless authors of their own lives. Fi Ki Fò was created to 

address a local need at Pwoje Espwa. It filled a void for girls’ 

programming at the time by helping to prepare girls for life after 

residential care. The program seeks to influence systemic gender 

inequality by shifting perceptions of girls’ capabilities at the 

program level and creating a more equitable environment for 

women and girls at Pwoje Espwa.  

 

The following evaluation of the Fi Ki Fò program offers insight to 

its administrators regarding the processes and outputs of the 

program and successes and challenges therein. In a few cases, the 

impact has also been assessed. The broad evaluation design and 

execution was based around a culturally-responsive framework to 

ensure the maximum involvement and agency of marginalized 

groups in the program. Overall, this formative evaluation, 

primarily conducted in May and June 2017, presents findings and 

recommendations for Fi Ki Fò to improve in the years ahead. 

 

The evaluation utilized a multi-faceted approach to collect both 

quantitative and qualitative data from observations, surveys, 

interviews, focus groups, and existing program records. The 

majority of data collected came directly from program staff and 

participants. These data were then triangulated, in most cases, with 

program records to create a more complete picture of outcomes. 

 

Some of the major findings are in the areas of self-esteem trends, 

characterizations of pen-pal relationships, financial habits, and 

skills-improvement. The evaluation found that, based on baseline 

self-esteem surveys, girls living at Pwoje Espwa without the 

Summary of 

Findings 
   

Girls perceived improvement 

in all skills-areas of the 

program 

Girls feel an increased sense of 

valor, equal to men, though 

they face confrontation from 

boys who do not have access 

to the program 

Teachers feel empowered by 

the program 

Girls in the program did not 

have a significant change in 

self-esteem  

Girls saved more money in the 

program, but did not 

necessarily form savings 

habits 

After Hurricane Matthew, 

girls expressed increased 

worry and decreased agency 

and self-esteem 

Girls developed writing skills 

and felt connected with their 

Pen Pals 

Overall girls feel well-

prepared for life after Espwa 

but still worry about finishing 

school and finding work 
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program had lower self-esteem than girls in the same age groups living nearby. There was no 

significant change in girls’ self-esteem after they participated in the program for two years. Based on 

the coding of letters and pen pal surveys, girls indicated they developed strong relationships with their 

U.S. mentors over the course of the program. Financial records showed that girls had more money than 

they did when they started the program, but have yet to develop clear savings habits. The data also 

showed that throughout the program period girls felt they improved in all skills-areas offered by Fi Ki 

Fò. Their improvement in French in particular was corroborated by French school grades pre- and post-

program. Overall, the girls said they feel well-prepared and confident for life after Espwa and many 

feel they have the financial skills necessary for their lives after age 18. Even so, many girls also 

indicated they are worried about finishing school and finding work after leaving Espwa. 

 

In terms of program processes, focus groups, teacher evaluations, and informal observations show that 

the determination of program employees and board members is one of the major factors propelling Fi 

Ki Fò towards its goals. The local women teaching courses, for example, incorporate their own life 

experiences into their course content and discuss gender inequalities with the girls in addition to 

teaching them practical skills in a trade. The U.S. executive board and mentors, who visited Espwa for 

one-week to hold a workshop for the girls during the evaluation period, communicated to these 

women that they are valued by the program both with words of gratitude and a celebratory dinner for 

all involved. The U.S. board and U.S. participants model how an organization can value and support 

the women in its staff. Similarly, the teachers model how the girls can make lives for themselves as 

strong women. In addition to girls’ empowerment, the evaluation found that the teachers themselves 

feel empowered by their involvement in Fi Ki Fò. 

 

Based on these and other findings, it is apparent that some areas of the program could use increased 

attention. For example, activities and letter writing could be targeted to increase self-esteem by 

focusing on girls’ sense of agency. Additionally, some of the girls’ suggestions for program 

improvements could be implemented both for the benefits of those activities and also as a way to 

provide girls more ownership of the program. Some of those suggestions were: more frequent outings 

off the Espwa property, making a Fi Ki Fò-branded video, and incorporating cooking back into the 

curriculum with a product for girls to sell. The evaluation also found that girls would prefer to be 

exposed to the maximum variety of skills classes early on rather than starting with basic classes first 

and adding more as the program progresses. Some further recommendations made in this report are 

related to ongoing program monitoring, data collection, database management, and potential for 

program roll-out. 

 

Ultimately, this evaluation shows that the program has been successful in many of its targeted output 

and outcome areas and has even had some unintended benefits. It closes by highlighting some specific 

areas for improvement. 
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Program Overview 
Pwoje Espwa and Free the Kids 

 Pwoje Espwa orphanage in Les Cayes, Haiti was founded in 1998. A U.S.-funding 

organization called Free the Kids supports the orphanage financially. Pwoje Espwa began as a 

nonprofit organization providing housing, food, and education to a dozen boys living on the 

streets in Les Cayes. Overtime the orphanage expanded to provide more boys with more 

services including: healthcare, mental health support, team sports, and vocational training.1 

 For the first nine years, Pwoje Espwa did not accept girls because it did not feel it could 

accommodate them. In 2007, girls were admitted as residents for the first time partly because a 

new property provided space for them to live separately from the boys. Despite the inclusion 

of girls as residents, a disparity remained between boys and girls on property in terms of 

education and access to opportunities both because of Espwa’s development and existing 

gender inequalities in Haiti. As of 2014, there were still many opportunities available to the 

boys (e.g., soccer, internships, summer classes) from which girls were excluded. 
 

Write to Be and the Fi Ki Fò Program History 

 In 2014, a girls’ empowerment program was piloted at Pwoje Espwa that later became a 

nonprofit called Write to Be. A cross-cultural letter exchange began in the fall of 2014 with six 

teenage girls at Espwa and six women in the U.S. In the spring of 2015, Write to Be evolved to 

develop and fund the on-the-ground, skills-training program called Fi Ki Fò which means 

“strong girl” in Haitian Creole. In the winter of 2015, Write to Be became a registered 501(c)3 

to continue its support of the Fi Ki Fò program. 

The Fi Ki Fò program officially launched in September 2015. Fi Ki Fò employs local 

Haitian women to teach teen girls skills that will prepare them for independent life in Haiti. 

The program runs during the school year and includes language, cooking, and trade classes, 

workshops on self-esteem and financial management, and an annual week-long empowerment 

workshop. 2 Program participants also continue to engage in letter exchanges with professional 

women in the U.S. 

 The Fi Ki Fò program began with ten girls, ages 12-18 in September 2015. As of January 

2017, there are 17 participants. With the second anniversary of its establishment approaching, 

Write to Be has requested a consultant to conduct a program evaluation on the status of 

outputs and impacts in order to make recommendations for program improvement. 

 The program objectives defined by Write to Be are as follows: (1) for girls to gain 

proficiency in a desired skill, (2) for girls to increase self-confidence and self-esteem, and (3) to 

create a more equitable environment at Pwoje Espwa for women and girls. The program is 

                                                      
1 Free the Kids: History. (2016). Retrieved January 22, 2017, from http://www.freethekids.org/about-2/about/ 
2 Write to Be: About Us. (2016, September 24). Retrieved January 22, 2017, from https://writetobe.org/about-us-

cade2882e04#.239zakhsf 
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funded independently of Pwoje Espwa by Write to Be, however, it receives essential 

administrative support from Pwoje Espwa. 

 The essential program components are: skills-training, monthly workshops, letter and 

video exchanges with U.S. mentors, an annual week-long girls’ empowerment workshop, and 

a business development program. As of June 2017, there are two cohorts of girls: one group 

began in 2015 (10 girls), a second in 2016 (7 girls).  A third group is planned for 2017 (5 girls).  
 

Fi Ki Fò Program Components 

1. Program Component: Skills-Training Program 

 Many of Espwa’s girls are further behind in school than the boys, making it challenging 

for them to enter into vocational training or university by the time they must leave Espwa at 

age 18. The purpose of the skills-training component is to expose girls to various trades so they 

have opportunities to discover new strengths and interests, as well as gain skills that will make 

it easier for them to live independently when they must transition out of Espwa. It also 

provides girls with female mentors and role models within their community.  

 Skills-Training Overview: 

 Classes after-school Monday-Friday, 2:30-4:30 pm during school year 

 Classes taught by women in the community employed by the program 

 Location: Espwa preschool building, Guesthouse, computer lab, and tailor shop 

 Classes: English, French, Embroidery, Sewing, Cooking, Computer, Floral Designs 
 

2. Program Component: Monthly Workshops  

 Workshops attended by participants once a month to improve self-esteem and self-

confidence, learn about issues impacting women and girls, and gain awareness of the 

community outside of Espwa. Activities are led by the guesthouse managers or other women 

in the community. Topics include: money management, community service, and soccer. 
 

3. Program Component: Letter-Writing with U.S. Mentors 

 To provide individualized attention, support, and encouragement, each girl is paired 

with a mentor (a young adult woman in the U.S. with whom they correspond monthly). Pen 

pals provide encouragement and help create a strong network of relationships across borders. 

Program participants have an opportunity to practice talking about themselves and writing 

letters. Mentors selected thus far for the pen pal component have a prior connection to Espwa. 
 

4. Program Component: Annual Week-Long Summer Workshop 

 Each year, U.S. mentors conduct activities with program participants for one week in the 

spring. This also serves as an annual end-of-year celebration in recognition of the program. 
 

5. Program Component: Small Business and Savings 

 Girls are trained in artisan skills and encouraged to sell jewelry they make to visitors to 

earn money and develop financial management skills including establishing informal savings.  
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Who are the Fi Ki Fò? 
 

 
 

  
On average, a girl in the program has 5-6 siblings. About one third of the girls have 1 or 2 siblings who 

live at Espwa. Exactly half of the girls said they see their families often. This could include family 

members visiting them on property or returning to family homes on weekends or for summer vacation. 
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Evaluation Questions 
The primary research question for the evaluation of the Fi Ki Fò program is: to what degree 

have Fi Ki Fò program outcomes been achieved in the following areas (based on the program 

theory of change items highlighted below)? 

a) Proficiency in skills 

b) Meaningful relationships with mentors 

c) Financial preparedness 

d) Increased self-esteem of participants 

e) Benefits to administrators and teachers 

A secondary research question for evaluation is: what are the strengths and challenges of 

individual program activities and outputs in the following areas? 

a) Classes and workshops 

b) Week-long summer workshop and letter writing 

c) Sales opportunities and informal savings 

d) Employing Haitian women as administrators and teachers 

 A third research question for evaluation is: are skills learned in the Fi Ki Fò program well-

matched to employment opportunities in Les Cayes? 

 

The research questions are based on Write to Be’s theory of change model summarized below. 

Inputs Activities Outputs Outcomes Impact 
Funding 
 

Write to Be 

board 
 

Fi Ki Fò 

program staff 

and teachers 
 

U.S. Mentors 
 

Fi Ki Fò 

participants 
 

Computers 
 

Learning 

Supplies 
 

Savings storage 

facility 
 

Classroom 

Space 

Weekly classes 

(French, 

English, Sewing, 

Embroidery, 

Cooking, 

Computer) 
 

Monthly 

Workshops 
 

Annual Summer 

Workshop 
 

Cross-cultural 

letters 
 

Sales 

opportunities 
 

Informal 

Savings 
 

Internships 

Classes/Workshops 

held and attended 
 

Number of Pen Pal 

relationships 

formed 
 

Skills acquired 
 

Sales Made 
 

Savings Earned 
 

Internships 

Completed 
 

Women Employed 

by Program 

Girls connect with female mentors 
 

Girls gain proficiency in 1+ relevant skill 
 

Girls increase financial independence 
 

Girls form habit saving money 
 

Girls increase self-esteem & confidence 
 

Girls gain relevant job experience 
 

Women employed by program have 

increased financial stability 
 

Women employed by program have 

increased financial decision-making 

abilities 
 

Fi Ki Fò is a concept staff and children 

understand 
 

Girls seen as capable at Espwa 

A more equitable 

environment at 

Pwoje Espwa Sud 

for women and 

girls 

 

Girls are better 

prepared for 

adult life outside 

the orphanage 
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Methodology 
 

Evaluation Question 1: To what degree have Fi Ki Fò program outcomes been achieved in the 

following areas? 

Sub 

Questions 

Indicators Data Collection 

Sources Methods Sample Instrument 

Proficiency in 

Skills 

Increased 

proficiency in at 

least one skill 

since entering the 

program 

1-Fi Ki Fò grades 

2-Self-assessment of 

skills 

3-School grades 

Program data 

collection, semi-

structured 

interviews, 

surveys 

17 program 

girls 

Participant 

Program Survey 

& Program 

Records 

(grades) 

Meaningful 

Relationships 

with Mentors 

Pen-Pal 

relationship 

largely 

characterized by 

trust and honesty 

1-Self-assessment of 

both pen-pals 

2-Pen-Pal letters 

Written surveys 

and thematic 

coding of letters 

17 program 

girls 

Participant 

Program 

Survey, Pen-Pal 

Letters 

Qualitative 

Coding 

Financial 

Preparedness 

Increased 

knowledge and 

experience with 

sales and finances 

1-Savings account 

history 

2-Self-assessment 

Survey, 

program data 

17 program 

girls 

Program 

records 

(savings) & 

Participant 

Program 

Surveys 

Increased Self-

Esteem 

Improved self-

esteem since 

starting the 

program (relative 

to control group) 

1-Rosenberg Self-

Esteem Scales 

(RSES) throughout 

program 

2-Pen-Pal Letters 

3-Focus Group 

RSES, coding of 

letters, focus 

groups 

17 program 

girls, 5 pre-

program 

girls, 38 

control girls 

RSES & 

Participant 

Focus Group 

guide 

Teacher 

Effectiveness 

Teachers 

proficient in 

instruction  

1-Student 

Questionnaires 

2-Teacher 

Observations 

Questionnaire, 

Observation 

6 teachers Missouri 

Student 

Questionnaire & 

DCPS Evidence 

Collection 

Template 
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Evaluation Question 2: What are the strengths and challenges of individual program activities and 

outputs in the following areas? 

Sub 

Questions 

Indicators Data Collection 

Sources Methods Sample Instrument 

Classes and 

workshops 

Perceived 

strengths/weaknesses 

of program 

1-Focus groups 

(participants and 

staff) 

2-Participant 

Survey 

3-Program data 

Focus Groups, 

self-assessment, 

program data 

17 

program 

girls, 6 

teachers 

Participant 

Focus Group 

Guide, Teacher 

Focus Group 

Guide, 

Participant 

Program 

Survey, 

Program Data 

Week-Long 

Camp and 

Letter Writing 

Perceived 

strengths/weaknesses 

of program 

1-Focus groups 

with participants 

2-Participant 

Survey 

3-Program Data 

Focus Groups, 

Self-

Assessment, 

Program Data 

17 

program 

girls 

Focus Group, 

Participant 

Program 

Survey, 

Program data 

Sales 

Opportunities 

Perceived 

strengths/weaknesses 

of program 

1-Focus groups 

2-Participant 

Survey 

3-Program Data 

Focus Groups, 

Self-

Assessment, 

Program 

records (sales 

and savings) 

17 

program 

girls 

Focus Group, 

Participant 

Program 

Survey, 

Program 

records 

(savings) 

Employing 

Haitian 

Women Staff 

Perceived 

strengths/weaknesses 

of program 

1-Focus Groups 

2-Teacher 

Observations 

3-Student 

Questionnaires 

Focus group, 

observer 

ratings, student 

questionnaires 

6 teachers 

& feedback 

from 17 

program 

girls 

Focus Group, 

Student 

Questionnaires, 

Observer 

Ratings 

 

Evaluation Question 3: Are skills learned in the Fi Ki Fò program well-matched to employment 

opportunities in Les Cayes? 

Indicators Data Collection 

Sources Methods Sample Instrument 

Skills-course topics reflect at least 75% 

of jobs available for women in Les 

Cayes 

1-Southern Haiti 

employment data 

2-Focus Group 

 

Publicly-

available 

employment 

data, focus group 

Regional 

survey and 

6 teachers 

Enquete sur 

les Conditions 

de Vie en 

Haiti report 

(2003), Focus 

Group  
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Explanation of Scales 
The Participant Program Surveys utilized Likert scales for girls to self-assess their level of agreement 

with a number of statements. In the following report, averages/means are provided for some of the 

Likert Scale items. 

For each item, girls rated their agreement with a statement on a scale of 1 to 5. 

 

 1   2   3   4   5 

 

Strongly Disagree       Disagree        Neutral           Agree             Strongly Agree 

 

A mean of 4 or 5 for any Likert scale item would indicate that, on average, girls agreed or strongly 

agreed with the statement. A mean of 1 or 2 for any Likert scale item indicates that, on average, girls 

disagreed or strongly disagreed with the statement. 
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Findings: Mentorship Component 
 

 

 

 

 

Quantitative Findings 

The pen pal surveys distributed to U.S. mentors and Haiti pen pals revealed a number of items on 

which there was complete consensus. Of 13 U.S. mentors and 15 Haiti pen pals who completed the 

survey, all agreed that writing letters benefits them, all felt well-matched with their pen pal, all enjoyed 

reading letters, and all felt that letter topics were important to them. All of the Haiti pen pals agreed 

they were honest in their letters, all felt their pen pal gave them relevant advice, and all felt being a part 

of the program made them more confident. The surveys also revealed that most Haiti pen pals (73%) 

thought too few letters were exchanged. All Haiti pen pals felt their U.S. mentor understood them, 

though the U.S. mentors did not unanimously agree that they understood or felt understood by their 

pen pal (8/13 U.S. mentors agreed or strongly agreed that they understood their pen pal, 9/13 agreed or 

strongly agreed that their pen pal understands them).  The qualitative findings, summarized below, 

reflect this discrepancy with U.S. mentors citing differences in understanding as the greatest challenge 

of the program and the majority of Haiti pen pals indicating no problems. All Haiti pen pals felt the 

program developed their writing skills and 10 out of 13 U.S. mentors confirmed they also felt their pen 

pals’ writing abilities had increased through the program. 

Qualitative Findings 

On both pen pal surveys there was a place to discuss the greatest benefits and challenges of letter-

writing. A summary of those responses and frequencies is presented in a table below. The results are 

consistent with research on at least two other cross-cultural, peer pen pal programs which found that 

some of greatest benefits were “increased exchanged of knowledge,” “developing friendships,” 

“critical thinking skills” in one case;3 and “understanding and comparing cultures,” “language,” and 

“connections” in the other.4 Fi Ki Fò letter exchanges are unique because they follow an international 

mentorship model rather than a peer relationship model. Additionally, the focus of letters is on shared 

life experiences rather than language learning. Nonetheless, the program demonstrates some similar 

                                                      
3 Thomas, Gloria. (August 2015). The Pen Pal Project: Children coming together in friendship. SUNCOR & 

Indspire [Report]. 
4 Barksdale, M., Watson, C., & Soo Park, Eun. (2007). Pen Pal Letter Exchanges: Taking First Steps Toward 

Developing Cultural Understandings, The Reading Teacher 61(1), 58-68. 

 

Outcome: Girls connect meaningfully with female mentors and role models 
 

Data Sources: 

 Pen pal survey for U.S. mentors 

 Pen pal survey for Haiti pen pals (included in participant survey) 

 Coding of Haitian girls’ letters  
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beneficial outcomes with peer relationship models, especially from the perspective of U.S. mentors. 

Interestingly, Haiti pen pals identified some additional benefits outside of those highlighted in the peer 

pen pal programs. Benefits like “getting help/advice,” “mutual respect,” and “ability to discuss 

problems” all point more closely to the mentorship element of the letter exchange.  

 Greatest Benefits Frequency Greatest Challenges Frequency 

U.S. 

Pen 

Pals 

maintaining connections 7/13 language barriers 5/13 

shared experiences 4/13 depth of responses limits conversations 7/13 

critical thinking (on both 

sides) 

3/13 length of time between letters complicates 

maintaining relevant ongoing 

conversations  

4/13 

self-reflection 5/13   

Haiti 

Pen 

Pals 

getting help/advice 7/15 nothing 7/15 

mutual respect 4/15 lack of motivation between me and my pen 

pal 

1/15 

good questions 3/15 some questions about school were difficult  1/15 

able to discuss problems 2/15   

 

Letter Trends 

The Haiti pen pals’ letters were coded using open-coding which allows the content of the letters to 

dictate the identification of relevant codes. The letters were divided roughly into three time periods 

(2014, 2015, and December 2016-May 2017). The third time period includes the months after Hurricane 

Matthew hit Les Cayes. Hurricane Matthew is a complicating factor in understanding how the girls 

have changed over the course of the program. As seen in the graph below, some topics were found in 

girls’ letters with increasing frequency over all three periods: notably “feeling supported by others” 

and ”worry.” The spike in frequency of girls expressing worry in the third period is related to 

Hurricane Matthew as most girls were expressing concern for their families, friends, and Espwa in their 

letters. It is impossible to say if some other topics may have increased in the third period had it not 

been for the hurricane. For example, “personal goals” and “educational goals” were mentioned with 

increasing frequency from the first to second period as were “agency” and “positive self-reflection,” 

but they dropped off in frequency in the third period. 

An additional item of note is that increased negative self-reflections may not necessarily indicate 

decreasing self-esteem. It may also be a sign that girls feel a higher level of trust with their mentors and 

are comfortable sharing weaknesses and challenges openly which may not necessary correlate with 

more negative self-perception. Recent research on patterns of self-disclosure in both peer and mentor 

relationships suggest that self-disclosure can be a “social-commitment device” in such relationships 
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both within and across cultures.5 Another study exploring self-disclosure in peer mentoring 

relationships found that a higher quantity of self-disclosure and more frequent disclosure of emotions 

correlated with stronger relationships and often resulted in peers providing advice and reciprocating 

with their own self-disclosure: a pattern also reflected in the Fi Ki Fò letter exchanges.6 Thus, increased 

self-disclosure of any kind (i.e. worry, negative self-reflection, positive self-reflection) is likely an 

indicator of the natural development of a close relationship.  

 

 
 

 

 
 

                                                      
5 Schug, J., Yuki, M., & Maddux, W. (October 2010). Relational Mobility Explains Between- and Within-Culture 

Differences in Self-Disclosure to Close Friends. Psychological Science 21(10), 1471-1478. 
6 Ryan, C., Kramer, J., Cohn, E., (August 2016). Exploring the Self-Disclosure Process in Peer Mentoring 

Relationships for Transition-Age Youth with Developmental Disabilities. Washington 54(4), 245-259. 

[Dissertation]. 
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Each girl (n=17) conducted a self-assessment of her skills in each subject pre-program compared to her 

current skill level on a scale of 1-5 (with 1 representing no competency and 5 representing a great deal 

of competency). The averages of the group are displayed on the final page of this section. Overall, 

participants perceived skills improvement in each program skill area with the greatest increases in 

embroidery and English and the smallest increase in computer (which was only offered in the first 

year). The assessments relied on retrospective pre-tests which asked the girls to recall their competency 

in each skill before the program began. Not much research has been conducted on adolescent ability to 

conduct retrospective pre-testing so the pre-test also utilized a cognitive interviewing process to 

understand how girls were coming to their responses. The cognitive interviewing provided some 

confidence that the girls appropriately assessed their own skill-levels pre- and post-program. 

Through the cognitive interviews, it was revealed that most girls in the program had taken formal 

lessons in French prior to the program at school and that many had informal cooking lessons prior to 

the program with their families. English, computer, sewing, and embroidery, however, were new to 

many participants. 

 The graph on the left 

shows the percentage 

increase in skills as 

indicated by (1) the girls’ 

own self-analysis of change 

compared to (2) their 

school grades. (Note: The 

Haitian grading system 

allows for students to score 

over 100% for very good 

performance.) Based on the 

data, most girls correctly indicated a positive percentage increase in their French skills before the 

program began (Spring 2013) until the present, though the amount of increase was often less than the 

change indicated by school grades. French school grades increased for almost every girl in the program 

between 2013 and 2016 (2017 grades had not yet been released at the time of this evaluation).  

 Outcome: Girls gain proficiency in a relevant, desired skill 
 

Data Sources 

 Self-assessment of skills pre- and post-program 

 French and English school grades over 4 years 

 Fi Ki Fò program grades  
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French is the only subject which lends itself to pre- and post- comparisons because many girls had not 

yet started school English classes before they enrolled in the program. Additionally, since embroidery 

and sewing were new to most of the girls it is fairly safe to assume many of them had little to no skill 

before the program began and have gained some competency since.  

Below, Fi Ki Fò program grades are presented over three periods (Spring 2015, Spring 2016, and Spring 

2017) for English, French, and Sewing classes. The individual girls’ grades overtime show trends that 

conflict with both self-assessments and school grades.  

Ultimately, all three sources of data tell a slightly 

different story and, unfortunately, fail to 

corroborate one another. If relying on the school 

French grades, it shows that, in general, girls 

improved in skills over the program period. If 

relying on self-assessment of change, girls 

improved in every skill area since entering the 

program. It is most problematic to rely on Fi Ki Fò 

grades presented in the graphs here because they 

do not include any pre-program data.  

The next page shows the averages of girls’ self-

assessments for each skill pre- and post-program. 
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Findings: Self-Esteem 
 

 

 

The self-esteem of the girls was the only part of this program evaluation that sought to measure impact 

by using a quasi-control group to compare trends overtime. All 17 girls in the program took Rosenberg 

Self-Esteem Scales annually beginning with their entrance to the program. These scores were compared 

against 38 randomly selected girls in the same age groups (12-18) who attend school at Pwoje Espwa. 

When comparing the quasi-control group from the school to girls living at Espwa pre-program, there is 

a distinction between the two. The girls in the school increase in self-esteem progressively from ages 12 

to 18 compared to the girls at Espwa pre-program who had lower self-esteem scores from ages 14 to 19 

and never reached the same level of healthy self-esteem as the girls from the school (at the .053 

significance level). The number of girls in the Espwa sample is limited, however, because it is made up 

of program girls’ baseline self-esteem scores before they entered the program. Comparison graphs are 

displayed on the following page and the statistical analysis is in the Data Tables in the Appendix.  

In addition to Rosenberg Self-Esteem Scale (RSES) scores, demographic information was collected of 

both groups including: participation in program, age, grade, and number of siblings. Each of these 

demographics was regressed on self-esteem scores. The curve of best fit lines for each demographic 

area are displayed in the Data Tables. In summary, the following was found in increasing order of 

significance: more siblings indicated a lower RSES score (sig. at the .599 level, i.e. insignificant), a 

higher age indicated a higher RSES score (sig. at the .279 level, i.e. insignificant), higher grade level 

indicated a higher RSES score (sig. at the .016 level, i.e. significant), and program participation 

indicated a lower RSES score (sig. at the .014 level, i.e. significant). Although program participation 

correlated with a lower score at the .014 significance level, the scores of girls at Espwa did not change 

significantly from pre-program scores. Thus, after spending time in the program there is no statistically 

significant change in self-esteem (sig. at the .825 sig. level). 

Despite the lack of significant change in self-esteem, within the first cohort of girls there are two 

subgroups: one that increased self-esteem throughout the program and one that decreased. These are 

shown in the graphs on the following pages in which each line represents an individual girl. The 

distinction between the subgroups could not be explained by frequency of seeing family, number of 

siblings, performance in program, or age. The only distinctive quality of girls decreasing in self-esteem 

is that they are all in the 7th or 8th grade. There was only one other girl in the program in these grades 

who did not decreased in self-esteem overtime. Also of note, all girls in both groups, except one, 

decreased in self-esteem at the final measurement which was taken after Hurricane Matthew. The letter 

coding also reflected this decline in the last period as girls expressed “worry” more often in letters. 

 Outcome: Girls increase self-esteem 
Data Sources 

Annual Rosenberg Self-Esteem Scale scores (participants and control group) 

Letter coding 
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Findings: Financial Preparedness 
 

 

 

 

Every girl except for two indicated they had no money of their own at the start of the program (2 girls 

out of 17 had 100 gourdes, less than $2 USD). Throughout the program period, the first cohort of 10 

girls was exposed to financial training and jewelry sales. From this cohort, girls earned on average $10 

USD total for their spending accounts (range=$1-$33) and on average $20 USD total for their savings 

account (range: $16-$44) from which they cannot withdraw money until they leave Espwa. Girls spent 

the entirety of their spending account during the program period. 

For the self-assessment of financial skills, most girls in the program agreed or strongly agreed that they 

learned how to sell something in the program (mean=4.2 on a scale of 1-5). Most agreed or strongly 

agreed that they know how to sell things (mean=4.66). Most agreed or strongly agreed that they felt 

confident they would have a job after Espwa (mean=4.6) and most agreed or strongly agreed that they 

would be able to manage their own money when they have a job (mean=4.8).  

Findings: Independent Living Preparation 
 

 

 

The efficacy of preparing girls for life outside of Espwa could not be measured at this time because no 

girls have yet finished the program to serve as a comparison group, however, girls did self-assess how 

prepared they currently feel for life after Espwa. 

Most girls agreed or strongly agreed that they had confidence in themselves after the age of 18 when 

they will have to leave Espwa (mean=4.66). The older cohort was slightly less confident (mean=4.11) 

than the younger cohort (mean=4.87). On average, girls were neutral to the statement “I feel stressed 

about living independently after Espwa” (mean=3.66) though answers varied dramatically utilizing the 

entire scale from 1-5. The older cohort was slightly more worried about life after Espwa (mean=4) than 

the younger cohort (mean=3.5). When asked what would be difficult about living independently some 

girls answered going to or paying for school and others answered finding work. When asked what 

would make them feel more prepared to live independently most girls responded that finishing school 

and finding work would make them feel more prepared.  

Outcome: Girls increase financial independence 

 Outcome: Girls form habit saving money 
Data Sources: 

 Self-assessment 

 Savings account balance/history 

 Impact: Girls are better prepared for adult life outside of the orphanage 
 

Data Source 

 Program Survey 
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Findings: Program Feedback 
 

 

 

Program Participants 

In the focus groups and the survey, girls provided feedback on the program: what has worked well and 

suggestions for improvement. Most girls indicated they liked the classes in the program generally 

(mean=4.7 on a 1-5 scale).  Girls wanted to learn more in: cooking, English, sports, and computers. 

When asked what additional classes they would suggest, many girls identified cooking (9/17), while 

others in the group suggested driving classes and typing. When asked what additional activities they 

would like girls suggested: leaving the property on monthly field trips, driving lessons, pastries, 

making a video with the Fi Ki Fò girls, and playing soccer as a Fi Ki Fò team. 

Of the activities girls have already done they identified some they overwhelmingly enjoyed and others 

they didn’t enjoy. The activities they particularly enjoyed (with more than half of the those who 

responded indicating they “really liked the activity”) are highlighted below in green and those they did 

not enjoy (with more than half of those who responded indicating they “didn’t like” the activity) are 

highlighted below in red. The activities which are not highlighted had a relatively even mix of girls 

who enjoyed it and did not. 

Gardening Girl Rising Day of the Girl Activities 

Madame Ourlaine: Oratory Skills Self-Esteem Game Gelee Beach 

Drum Circle Yoga Photography 

Nurse Talk Be Strong Game Bean Game 

American Sign Language Fi Ki Fo Week Goal Activity 

Botanical Gardens   

 

The focus groups (divided by cohort) provided an additional forum for girls to express their feedback 

on the program. The frequencies of topics they discussed is included in a table in the Appendix. There 

were a few notable differences between the focus group with the younger cohort and the older cohort. 

The older cohort understood the program goals to be more related to girls’ valor and worth whereas 

the younger cohort saw the purpose of the program in terms of preparing girls for the future. Both 

cohorts saw that gaining skills was a goal of the program. Additionally, the older cohort indicated that 

the program had changed their quality of life. The younger cohort emphasized that boys at Espwa were 

jealous of the program. Both cohorts suggested more field trips off the property and both mentioned 

the idea of a Fi Ki Fò business.  

Data Sources 

 Program Survey 

 Focus Group 



Fi Ki Fò Program Evaluation 

   

Findings: Program Feedback  22 

 Many of the girls highlighted the differences they see in their lives now compared to their lives 

before Fi Ki Fò, some of their quotes are presented below. 

When I wasn’t yet in Fi Ki Fò, I saw I did not yet have a future. But now, after I come into the Fi 

Ki Fò program tomorrow I can go to learn, I can sew clothes for people and make money in it 

and I hope the program will remain for others who will be coming to work for their future also. 

It’s different because before the program we used to remain seated for 2 hours when we went 

home from school, we slept after, we studied after. Now with the program every time a little 

after we have our school we go to attend the program. We don’t have free time to sleep now. 

[laughs] We must keep being as Strong Women. That's what I think. 

When we were not yet in the Fi Ki Fò program, all we knew was go to school. We slept, studied 

and we never thought we could have the same. . .we did not even think that we could do the 

same as the young men. Now that we’ve been in the Fi Ki Fò program we think, we can talk 

the same, we can do the same with the men. 

They also brought up some of the push back they receive from the boys at Espwa. When asked why the 

boys were jealous, they said it was because they felt excluded. At least one girl in the group thought 

this was an issue and perhaps more opportunities could be extended to the boys. Many other girls 

brought up gender inequalities they face in other areas of their lives. When asked what they say when 

the boys tease them about the program because of jealousy a couple replied: 

I am not saying women are not equal with men, but you know men take a position as though 

they are better, they show you at all times and pretend to be superior, as if they know they are 

stronger than girls. 

They continue [to do that] but we don’t bother with them. I say “I don’t care,” it is my talent 

I’m developing. I have no problem because a person is not born for them to know everything. 

You have to practice before you know something. But the boys don’t know these things 

themselves. 

Program Teachers 

During the teacher focus group, a question was posed about what ways the program had changed the 

teachers’ lives and benefitted them. The responses centered around (1) how the program demanded 

more of their time and attention than before and (2) how the program made them feel more confident 

as women in Haiti. They said they found strength in the slogan, Fi Ki Fò, themselves and enjoyed being 

around the girls. They felt they were able to share the ideas from the program with other men and 

women they knew outside of the program.  
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Findings: Teacher Performance 
 

 

 

 

 

Three teachers in the program were assessed using formal teacher observations conducted by 2-3 

observers for each class (sewing, embroidery, and French). Teacher assessments were completed for all 

four teachers (sewing, embroidery, French, and English) by students in the course: from 3-12 students 

depending on the class. Qualitative information was gathered from a focus group conducted with all of 

the teachers. 

Overall the teacher focus group and teacher observations confirmed that all teachers integrate their 

own life experiences and advice about being a strong woman in Haiti into their course material. The 

teachers use opportunities in class not only to teach girls skills, but additionally to talk to girls about 

how they can earn money, be empowered by a trade, and use strategies to approach their lives as 

women in Haiti. Below are some quotes from the teacher focus group that reflect these ideas. 

When I do sewing with the kids, we don’t only do sewing, sometimes I talk about how they 

can advance towards their future. How they can respond, how to not fall easily. We help them 

study other things too because they don’t yet have a defense. For us, we have had many things 

happen to us in our lives already and we can tell them how we found our route and how we 

resisted, how we include others and they are happy for that. They say, yes madam, you tell us 

everything, thank you madam and it is also in this way we help them become stronger. 

I can say that we support them by being a model for them during class with them. They follow 

all that we do. Thus, we help them not just to sit in the class, we can energize the class. We give 

them opportunities for understanding. They tell us what they are thinking. They respect each 

other. We help them get stronger, develop courage. Have today so they can come to 

tomorrow. We talk with them. We take them as models. We have experiences to share, and 

the girls also talk to us. We talk about all of that. Situations in town, situations that other 

people have and how they can handle in. We talk about how they can find opportunities, how 

they can move on. 

 Indicator: Teachers proficient in instruction 

 
Data Sources 

 Teacher Observations 

 Teacher Assessments (given by students) 

 Teacher Focus Group 
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Additionally, teachers discuss gender inequalities in Haiti in classes with the girls. They discuss 

perceptions of men and women and provide encouragement for girls to overcome assumptions as 

shown in the quotes below from the teacher focus group. 

They [the girls in the program] began when they were very little, they didn’t have a lot of 

confidence in their minds, it wasn’t very easy for them to speak (mumble), but now, these girls, 

they are prepared, they are people who can stand, it’s normal. They are truly strong girls. They 

are ready to speak, to explain, and they are improving. . . They are fi ki fò. The boys consider 

girls to be negligible. But at the same time, girls can hold themselves in society today. We don’t 

show them they are just anything, they are something negligible. We show them it’s not like 

what the boys say. They can walk the same path because we show them they are truly 

capable. 

Yes, look, I think girls are becoming more confident in their minds because they know that 

society puts girls in a secondary position, they say girls can’t do this, girls can’t do that. There 

are other special things for girls. They are different things where boys can be occupied. We are 

showing them they have knowledge, you can walk forward, you can do anything. 

In terms of teaching approaches, observations revealed that teachers are using similar teaching 

strategies among themselves to engage the girls including reviewing work completed the class prior, 

asking girls to answer questions, to propose solutions, and to draft their own work first before working 

with a teacher. Teachers for the English, French, and Sewing classes especially incorporate both group 

work and individual work in their lessons. The teacher of the Embroidery class largely relies on 

working with students individually as it is more suited to the subject matter. Most of the teachers 

encourage all girls to talk and participate in class and offer constructive suggestions when needed. 

In addition to teacher observations and the teacher focus group, students assessed several statements 

and indicated how frequently their teacher did a particular positive teaching action (1-not at all, 2-

sometimes, 3-in general, 4-always). Most teachers scored highly across the board with a few exceptions 

notably for the statement “my teacher accepts nothing less than our full effort.” The full list of 

statements and radar graphs of the results are presented on the following pages for each teacher.  

The radar graphs show how individual respondents rated their teachers on each statement with each 

colored line representing one student response. The scale works out from the center of the radar graph 

so that lines moving towards the center of the graph indicate an infrequent teaching action and lines 

towards the outside edges of the radar graph indicate frequent teaching actions. 
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Students rated teachers on the following items.  

My teacher makes me feel she cares about me. My teacher checks to make sure we understand 

what she is teaching us. 

My teacher encourages me to do my best. My teacher explains in another way if we don’t 

understand something. 

My teacher is helpful when I ask questions. My teacher takes time to summarize what we 

learn each day. 

Our class stays busy and does not waste time. My teacher helps me when I need it or don’t 

understand something. 

My teacher’s classroom rules and ways of doing 

things are fair. 

My teacher accepts nothing less than our full 

effort. 

My classmates’ misbehavior slows down the 

learning process. 

My teacher knows when I work hard and am 

doing my best. 

My classmates and I know what we should be 

doing and learning. 

We learn to correct our mistakes. 

My teacher wants to improve our thinking skills. My teacher wants me to explain my thinking. 

We learn a lot almost every day. My teacher tells us what we are learning and 

why. 

My teacher helps us set goals for our learning 

and keep track of our progress. 

My teacher makes school work interesting. 

We get choices in how to complete activities. My teacher makes me work hard so I learn what 

I need to know. 

My teacher assigns homework that helps me 

learn. 

When my teacher marks my work she writes on 

my paper to help me understand. 

The comments that I get on my work help me 

understand how to do my work better. 

 

 

All of the above statements, except for one, indicate positive teaching actions. For the statement marked 

in red, most girls indicated that other students’ misbehavior did distract from the learning process, with 

the exception of English class wherein some students indicated that only infrequently did other 

students’ misbehavior distract from learning. 

The radar graphs of student’s assessment of each of their teachers are included on the following pages. 
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work interesting

We get choices in how to

complete activities

My teacher makes me work

hard so I learn what I need…

My teacher assigns

homework that helps me…

When my teacher marks my

work she writes on my…

The comments that I get on

my work help me…

VIERGE (EMBROIDERY CLASS) 

Series1 Series2 Series3 Series4
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0

1

2

3

4

My teacher makes me feel

she cares about me.
My teacher encourages me

to do my bestMy teacher is helpful when I

ask questions
Our class stays busy and

does not waste time
My teacher's classroom rules

and ways of doing things are

fairMy classmates' misbehavior

slows down the learning

process
My classmaters ad I know

what we should be doing

and learning
My teacher checks to make

sure we understand what

she is teaching usMy teacher explains in

another way if we don't

understand somethingMy teacher takes time to

summarize what we learn

each dayMy teacher helps me when I

need it or don't understand

somethingMy teacher accepts nothing

less than our full effort
My teacher knows when I

work hard and am doing my

best

We learn to correct our

mistakes

My teacher wants to

improve our thinking skills

My teacher wants me to

explain my thinking

We learn a lot almost every

day

My teacher tells us what we

are learning and why

My teacher helps us set goals

for our learning and keep

track of our progress

My teacher makes school

work interesting

We get choices in how to

complete activities

My teacher makes me work

hard so I learn what I need

to know

My teacher assigns

homework that helps me

learn

When my teacher marks my

work she writes on my

papers to help me…

The comments that I get on

my work help me

understand how to do my…

EMMA (ENGLISH CLASS) 

Series1 Series2 Series3 Series4 Series5

Series6 Series7 Series8 Series9 Series10

Series11 Series12 Series13 Series14 Series15
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Findings: Employment Opportunities 
 

 

 

 
 

The most recent employment data from Southern Haiti is from 2003 so it provides only a general and 

certainly outdated understanding of job opportunities for women in this region of the country. 

Nonetheless, it is worth reviewing to get a basic understanding of the job market for women in Haiti.  

 

Translation (from top to bottom): Agriculture; Fishing; Extractive Activities; Manufacturing Activities; Production of 

Electricity, Gas and Water; Construction; Wholesale and Retail Trade, Vehicle Repairs; Hotels and Restaurants; 

Transportation, Storage and Communications; Financial Intermediation; Real Estate, Rentals and Business Services; Public 

Administration, Compulsory Social Security; Education; Health and Social Work; Other Community, Social and Personal 

Services; Other Services; Total 

Hypothesis: Employment opportunities in program are well-matched to employment 

opportunities in Les Cayes 

 

Data Sources: 

 Southern Haiti Employment Data (2003) 

 Teacher Focus Group 
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Based on the distribution of women in various trades in Haiti, the primary areas of employment for 

women in Haiti in 2003 were Wholesale and Retail Trade Vehicle Repair (53.4%) and Agriculture 

(26.3%), followed by Manufacturing Activities (4.6%), Education (3.7%), and Hotels and Restaurants 

(3.0%). Based on this information alone, the Fi Ki Fò program appears to be lacking training for two 

major areas of employment: wholesale and retail trade vehicle repair and agriculture. These areas have 

yet been unexplored by the program. It is notable that some of the trades that are included in the 

program are not included in the table such as administration, sewing, and embroidery (though the 

teacher focus group, detailed below, provides some validation that these trades can be lucrative for 

women in Les Cayes). There are two potential explanations that these trades covered by the program 

are not included in the report. One explanation is that these trades are included in “Other Services” 

(3.6%). The other may be that they are informal sector activities which were not picked up by this 

government survey. Additionally, as previously mentioned, this survey is now 14 years out of date, so 

it can truly only provide a general understanding of the employment market for women in Haiti. 

The table below lists the same employment activity categories broken down by region. Based on the 

table below the following are the primary employment areas for women in Southern Haiti (the region 

where Fi Ki Fò is located): Extractive Activities (38.0%), Health and Social Work (18.1%), Agriculture 

(12.7%), Other Services (12.4%), and Fishing (10.5%). Some of the other activities are more evenly 

distributed, including Electricity, Gas and Water Production; Construction; Wholesale and Retail Trade 

Vehicle Repair; and Finance which all hover around 7-8%. Unfortunately, the report does not 

disaggregate the regional employment data by gender which would provide the most useful 

information for Fi Ki Fò purposes. As it stands, the major area of employment which Fi Ki Fò appears 

to be lacking is Agriculture because it is included as a major employment area for women in Haiti 

broadly as well as one of the high areas of employment for women in Southern Haiti. 
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The teacher focus group provided some support for the employment possibilities currently offered 

through the program. Some of the quotes from the focus group to this effect are presented below: 

Yes, the girls are prepared like this for their work. Just because they will not be in school, they 

cannot stay put all the time, if they have a dream in their home. They can do sewing for clothes 

for them to wear, and they can bring clothes for other people too. I always tell them, this is the 

same model in life, I am telling you, this is the same model in life (mumble) one skirt boucano, 

one skirt lise [two styles of skirt]. One cosage. Because the kids will always need that in school. 

Every time when I tell them that, I tell them they can make a little money. 

And for embroidery people pay for each letter they write. It will teach them for their professional 

lives and we show them embroidery, they won’t be neglected by that. During that time, they 

could find some work to embroider a uniform for kids. They can become women, and I can 

show them that, and they will be happy to make a little money. 

They learn to speak French and English too because people really like that in Haiti. Kids come to 

be in a place where they speak French, they need people to understand. The kids can explain 

what they need in a language where people can understand what they are saying. That’s very 

important. 

For example, Madame ------ is with us, she makes money, not a lot, but she makes money to live. 

How does she do that? We don’t just come to Espwa to work, a person could stay in their house 

and make clothes. She would find 500 Haitian dollars for one dress. Other people encourage her, 

this is a model for life. 

Though they expressed the employment opportunities in the trades they taught, teachers also 

expressed some concern that some of the girls’ career goals may be unrealistic for their education level 

in Haiti. Some of the quotes from the focus group to this effect are presented below: 

Sometimes, in a moment, they are in Espwa, they live in that moment. They would like to go to 

the U.S. (mumble) we know that. That’s one thing they want to do that can block them too. 

I think we need to help them to find more opportunities in Haiti. How can they do that? 

Because they think, I am a strong girl, I am in the program, I don’t need to do other things. 

No, it’s not just like that. The program can’t find you work. We need to teach them how they 

can find opportunities like that. 

 

The model for life is to see women who are making money. Yes nurses make money, yes doctors 

make a lot of money, but how old are you today? When will I be finished with my classes? In 

primary school? Secondary school? When will I do university? We are not always in Espwa. Do I 

have a house? Do I have parents? Do I have opportunities to study more? If I can’t learn 
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something will I close up? Will I die? No. I have life. . .That’s what is in their heads. But 

sometimes (mumble) it is necessary to life. That complexity, that can block them. 

 
Staff at Pwoje Espwa plan to conduct surveys with women at Espwa regarding the local job market for 

women in Les Cayes. At the beginning of the program evaluation process, they expected to have the 

surveys completed in time to integrate findings into this report. As of August 6, 2017, the surveys have 

not yet been conducted. They will provide valuable information on the job market for women when 

completed. 
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Conclusions 
 The above findings demonstrate to what extent outcomes and indicators have been achieved in 

several program areas summarized below. 
 

 Outcome: Girls connect meaningfully with female mentors and role models 

The evaluation of the mentorship program demonstrated that meaningful connections have been 

established between U.S. mentors and Haiti pen pals. Among the greatest benefits of the pen pal 

program girls cited were receiving advice, mutual respect, and opportunities for questions and 

discussion, themes that are consistent with research on benefits of other mentorship programs. 
 

 Outcome: Girls gain proficiency in a relevant, desired skill 

Girls feel they have gained proficiency in all program skills. Each girl does not excel at each subject, but 

overall girls feel they are improving in their competencies throughout the program period. The French 

school grades confirm this trend for French, though it is difficult to confirm for other skill areas because 

the only pre-test is retrospective. Though girls have not consistently improved in skills during the 

program period (based on Fi Ki Fò program grades), many entered with little to no skills in English, 

embroidery, sewing, and computers and have since gained some. 
 

 Outcome: Girls increase self-esteem 

The comparison of pre-test participants with a control group provides precedent that girls living at 

Espwa without the program did, in fact, have lower self-esteem than girls in the same area of Haiti 

living with their families. The evaluation of this component of the program did not indicate there was a 

significant change in self-esteem for girls after they enrolled in the program. It did, however, reveal two 

subgroups of girls: one which increased self-esteem and one which decreased. It is not statistically clear 

what difference exists between the groups. 
 

 Outcomes: Girls increase financial independence and form habit saving money 

Girls have increased their financial independence since starting the program at which time most girls 

had no money of their own. Saving money, however, has yet to become a habit as reflected in the 

record of spending and savings accounts. The girls spent the entirety of the money deposited into their 

spending accounts and the money that remains in savings is being held by the program until they leave 

Espwa. Nonetheless, this program marks the first spending and savings that most of the girls have ever 

had and many girls said that their first experience selling something was with Fi Ki Fò. 
 

 Indicator: Teachers proficient in instruction 

The teacher observations, student questionnaires, and teacher focus group showed that the program 

staff are using teaching strategies including: weekly review, critical questioning, and independent work 

to encourage learning. Additionally, teachers integrate their personal experiences and advice for the 

girls into coursework. 
 

 Outcome: Fi Ki Fò develops as a concept staff and children at Espwa understand 

Though not a specific focus of this evaluation, some data analysis from the focus groups spoke to the 

extent to which this outcome has been achieved. In focus groups, participants said that girls and 

women at Espwa comprehensively understand the concept and felt that other staff at Espwa 
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understood the concept as well. There was not consensus that the boys at Espwa understood the 

concept and, in fact, they said many boys at Espwa feel neglected by a program just for girls. The 

teachers’ focus group mentioned that in a few cases explaining the program’s purpose to the boys has 

begun a conversation about the current state of gender inequality in Haiti. This may have opened up 

the perceptions of some of the boys to begin to understand why such a program exists for girls. 

 
 Impact: Girls are better prepared for adult life outside of the orphanage 

Though the formal impact was not measured because no girls have yet exited the program, girls did 

self-assess whether they felt prepared for life after Espwa. Based on these assessments, it appears they 

feel relatively prepared and confident for life after they leave Espwa though they are concerned about 

not being able to finish their schooling and having difficulty finding work. This could be related to 

some of the comments the teacher’s expressed related to the girls having relevant and attainable career 

goals for themselves, though it is also a reflection of the high rate of unemployment in Haiti. 
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Recommendations 
Program Development 
Update girls’ individual goals regularly during case meetings with a program coordinator. 

 In response to teachers’ comments that girls’ long-term goals were unrealistic for their resources 

in Haiti, it would be beneficial to work one-on-one with them to regularly articulate goals and action 

steps towards achievement. This method of case management and goal setting has proven effective in 

employment and education programs with disadvantaged youth throughout the U.S.7,8 One study 

highlights the particular efficacy of educational goal setting with youth.9 

In the context of Fi Ki Fò, case meetings could be regularly conducted by a program coordinator 

or social worker with each girl in the program. At each one-on-one session girls would express 

personal, educational, financial, and career goals and give updates. This would help the program track 

progress in its database as well as guide girls toward realistic goals. It would be useful to include 

Espwa’s social worker in these conversations or have him train the coordinator for case meetings. 
 

Incorporate financial training relevant to skills-training into coursework. 

The current format for financial training has been mildly effective. The process of making and 

selling jewelry, however, is an extra responsibility for program staff and an extra time commitment for 

girls. Additionally, the jewelry-making model of financial savings is somewhat disjointed. It fails to 

reinforce the idea that girls can make an income using the skills from their courses and it neglects to 

provide practical advice for savings from women working in those fields. The logistical difficulties and 

disjointed nature of the current model may have limited the amount of money girls saved. A girls’ 

empowerment program in Lesotho had a degree of success conducting entrepreneurial training for 

young girls which focused on skills relevant to livelihoods, with more than half of girls involved in 

income-generating activities one year later.10  

In order to prepare girls with financial skills to earn and save money, it would be more effective 

and efficient for girls to prepare products for sale within their skills courses and discuss financial 

strategies relevant to courses with the teachers. For example, in a sewing class the teacher could explain 

the expected price of items girls create. The teacher could share her own strategies to sell clothing and 

explain personal techniques to build savings. An English class might discuss the market for translators 

in Haiti and a French class might discuss careers open to girls with competency in French language. 

Theoretically this would not require much more time of the girls (except to sell the items produced). It 

would, however, require training for teachers to incorporate this material into their classes.  
 

 

                                                      
7 Croke, E. & Thompson, A. (June 2011). Person centered planning in a transition program for Bronx youth with 

disabilities. Children and Youth Services Review, 33(6), 810-819.  
8 Balcazar, F., Taylor-Ritzler, T., Dimpfl, S., Portillo-Pena, N., Guzman, A., Schuff, R. et. al. (April 2012). 

Improving the transition outcomes of low-income minority youth with disabilities. Exceptionality (A Special 

Education Journal), 20(2), 114-132.  
9 Heckhausen, J., Chang, E., Greenberger, E., & Chuansheng, C. (2013). Striving for Educational and Career Goals 

During the Transition After High School: What is Beneficial? Journal of Youth and Adolescence, 42, 1385-1398. 
10 O’Neill Berry, M., Kuriansky, J., & Lytle, M. (October 2013). Entrepreneurial training for girls’ empowerment in 

Lesotho: a process evaluation of a model programme. South African Journal of Psychology 43(4), 445-458. 
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Formalize girls’ financial accounts and encourage independent control over usage. 

 Girls’ financial records show they have not saved money outside of what the program requires 

them to save. This suggests girls are not necessarily forming savings habits, though they are saving by 

mandate. One way to provide girls more independence over their finances is to formalize their 

accounts through Espwa’s finance office rather than informal accounts in the Guesthouse. This would 

require girls to learn the processes of withdrawing money formally. While it may not be beneficial to 

give girls complete control of their savings at this stage (in the event they would spend the totality), it 

is recommended to give them more independent control either by limiting withdrawals to a certain 

percentage of the total balance or limiting the number of withdrawals within a certain time period.  

Studies show that good savings habits are often established early in life based on parents’ 

savings habits and level of assets which their children model.11 At Espwa, many of the employees and 

adults around the girls do not have a savings account or regular practice of saving, which makes this 

component of the program even more critical. Research has shown that youth who are future-oriented 

with goals beyond classical education have a higher propensity to save. As such, it would be well-

advised to draw linkages between future goals and girls’ savings in case meetings. 
 

Pilot an agricultural component of the program. 

 Agriculture is one of the main economic areas of employment for women in Haiti. Based on 

employment data and feedback from teachers, the other skills-training courses in the program are well-

matched to the job market, but agricultural training is lacking. Anecdotally, one girl currently enrolled 

in the program goes to an agricultural school in town. It would be worthwhile to pilot an agriculture 

program either within Fi Ki Fò or by funding girls to attend a school off-property. 
 

Incorporate cooking, computer, sewing, and embroidery classes earlier in the program.  

 The first cohort of girls in the program was exposed to all skill-areas in their first year. This 

included English, French, sewing, computer, and embroidery. The second cohort of girls was offered 

English and French in their first year of the program, but independently chose to sit in on other classes 

so they could begin to learn those skills. Many of those in the second cohort expressed a desire to start 

the other classes earlier. In the interest of being responsive to what girls want of the program it may be 

beneficial to allow them to start with any skills classes they choose in the first year. 
 

Implement more program components to increase self-esteem.   

 Research suggests that self-esteem is related to a person’s sense of agency and ability to face 

difficult situations. In order to foster self-esteem, letter prompts should encourage girls to be agents of 

change. One way to do this is to prompt girls to offer advice to their U.S. mentors. The girls indicated 

they value advice given by their mentors and including girls in that exchange may empower them by 

showing them what role they play in supporting others. Additionally, prompts asking girls to reflect on 

support networks in their lives and their own support of others may also foster self-esteem and help 

them recognize and reflect on their resources and agency. 

 Implementing girls’ suggestions for additional program activities--such as field trips (to Camp 

Perrin or Port Salut), a Fi Ki Fò soccer team, or a Fi Ki Fò video—may also bolster their sense of agency 

                                                      
11 Friedline, T., Elliott, W., & Nam, I. (2011). Predicting Savings from Adolescence to Young Adulthood: A 

propensity score approach. Journal of the Society for Social Work and Research 2(1): 1-22. 
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as they realize they have had a real impact on the program itself. Finally, one of the statistically 

significant indicators of self-esteem found by this evaluation is grade-level. So, another important 

consideration is how to increase girls’ abilities to succeed in school. 
 

Find ways to encourage boys to understand gender inequality and the purpose of the program. 

 Many girls’ empowerment programs around the world struggle with changing perceptions of 

men and boys toward gender equality, at least partly because most programs do not intentionally 

engage with men. It is important to note that girls’ empowerment is not internal, but dependent on the 

surrounding environment and perceptions of others. The Ishraq program in Egypt, for example, found 

that girls did not receive increased decision-making power in their homes following the program.12 The 

EPAG program in Liberia found similarly that a girls’ empowerment program was unable to make 

significant change in men’s attitudes towards acceptable economic and social activities for women.13 

 Both focus groups with teachers and participants suggested that the Fi Ki Fò program similarly 

lacks a mechanism to engage boys. As it stands, some of the boys feel neglected by the services 

provided by Fi Ki Fò. In order to achieve the overall goals of the program—to make Espwa a more 

equitable environment for women and girls—it will be necessary to involve boys in the program 

moving forward. This could involve creating activities girls and teachers in Fi Ki Fò plan in 

collaboration with groups of boys. It could involve setting up separate activities for boys of the same 

age to encourage them to think about gender roles and expectations (ideally led by a male advocate of 

the program).14 Or perhaps it could include community service by Fi Ki Fò that supports the entire 

Espwa community so boys can better understand the larger benefit of the program for Espwa. 
 

Provide additional transitional support to girls leaving Espwa. 

 Young women face unique challenges living in Haiti. In many cases it is more difficult and 

dangerous to find a place to live and work free from physical, mental, and sexual violence.15 In addition 

to these challenges, girls at Espwa tend to be behind boys in school. Thus, if the capacity exists, it 

would be beneficial to provide additional support to young women as they transition.  

The girls indicated their major concerns about independent living were (1) finishing school and 

(2) finding a job. Perhaps the Fi Ki Fò program could provide support for the girls beyond Espwa’s 

existing 2-year transition program. There are several potential approaches which have been modeled in 

other programs. One is to fund their continued education. Another is to subsidize transitional housing 

in town. A third is to take girls applications for professional development funding using any of the 

following models--microfinance, conditional cash transfers, and grants--which each present benefits 

and challenges. 

                                                      
12 Sieverding, M., &amp; Elbadawy, A. (2016). Empowering Adolescent Girls in Socially Conservative Settings: 

Impacts and Lessons Learned from the Ishraq Program in Rural Upper Egypt. Studies in Family Planning, 47(2), 

129-144. doi:10.1111/j.1728-4465.2016.00061.x 
13 Adoho, F., Chakavary S., Korkoyah, D. T., Lundberg, M. & Tasneem, A. (2014). “The Impact of an Adolescent 

Girls Employment Program.” The World Bank: Africa Region, Poverty Reduction and Economic Management 

Unit & Human Development Network: Social Protection and Labor Unit, Policy Research Working Paper. 
14 Bilgi, M. (1998). “Entering Women’s World through Men’s Eyes” in Irene Guijt and Meerna Kaul Shah (Eds.), 

The Myth of Community, Intermediate Technology Publications, 93-99. 
15 Bell, B, (Ed.). (2001). Walking on Fire: Haitian Women’s Stories of Survival and Resistance. Ithaca: Cornell University 

Press. 
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Ongoing Monitoring 
The following recommendations are related to ongoing monitoring of program activities. 
 

Create a centralized database in Salesforce for girls’ files. 

A centralized, online database should be created where all participant records can be stored and 

accessed by staff in the U.S. and Haiti. The Salesforce database will allow for scanned letters, school 

grades, program grades, attendance, and case notes to be centrally located.  

 

Provide teachers with resources to input data. 

It would be most efficient to provide laptop access and training for teachers to use the database 

system directly to track attendance and leave case notes about the girls in their courses. Alternatively, 

teachers could submit written attendance and notes to a program coordinator who could enter data 

weekly. 

 

Conduct regular teacher observations and student questionnaires for teachers once per semester and 

aggregate feedback to be given to each teacher by the program coordinator. 

 Teacher observations and student feedback can be useful tools for teachers as they strive to be 

as effective as possible with the girls. It would benefit the program to have a regular process of teacher 

observation at least once per semester orchestrated by a program coordinator. Observations should be 

conducted by at least two observers and student questionnaires should be collected from at least 3 

students to limit bias. The program coordinator can submit data to Write to Be and summarize findings 

by teacher to provide them with a report of their feedback. Ultimately it would be useful to follow up 

with teachers the next semester to assess whether they utilized their feedback in their courses. For the 

time being, just getting in the practice of assessments and feedback would be a good start. 

 

Conduct Rosenberg Self-Esteem Scales with girls at the end of each semester. 

 The Rosenberg Self-Esteem Scale is one of the only data measures of the girls’ progress that 

extends through the entire program. Thus far scales have been conducted at uneven intervals 

throughout the program. In the future, it would benefit the program to conduct these surveys regularly 

with every girl at the close of each semester to most accurately assess change overtime. If a girl is not 

present when surveys are distributed, it is very important those girls receive the survey at another time 

as close to the end of that semester as possible since it is not possible to go back in time to fill data gaps. 

 
Create a data collection instrument to study perceptions of gender equality at Espwa. 

 One major limitation of this evaluation was that it did not have capacity to measure perceptions 

of gender equality at Espwa. This will be important for the program in the long-term and must begin as 

soon as possible. It is important to know if staff and boys’ opinions of girls and women are indeed 

changing in these program years. It would be ideal to involve the program girls in the process of 

developing a data collection instrument so they can identify the culturally-relevant questions they 

would like to ask. This is also a way to give girls ownership of the program. Once designed, this data 

should be collected annually. 
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Involve U.S. mentors in ongoing monitoring and informal coding of letters. 

In a meta-analytic review of 55 youth mentoring programs in the U.S., one study concluded that 

mentoring programs had only a small benefit for program participants.16 The positive impact was 

greatly increased when evidence-based practices and monitoring and evaluation procedures were 

utilized within the programs. One way to incorporate these procedures into the pen pal component is 

for U.S. mentors to submit a google form after each letter they receive. The form could ask such 

questions as: Does your pen pal mention supporting someone else in their letter? Does your pen pal 

mention feeling agency to make a change about something in her life that she does not like? Does your 

pen pal express worry or concern about something in her life? The form would then ask for the 

frequency of each expression. These yes or no questions and frequencies coupled with space to briefly 

explain content could provide a way to integrate letter monitoring and real-time analysis of changes 

pen pals experience overtime. This information would ideally be inputted into the salesforce database 

and would be accessible by staff. The ongoing monitoring of letter content could guide future letter 

prompts and program designs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                      
16 DuBois, D. L., Holloway, B. E., Valentine, J. C. &amp; Cooper, H. (2002). Effectiveness of mentoring programs 

for youth: a meta-analytic review.” American Journal of Community Psychology. 30, 157-197. 
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Potential for Program Roll-Out 
 There has been some discussion of rolling out the Fi Ki Fò program for all children at Espwa: 

both boys and girls. This approach has potential to benefit everyone on the property if done correctly. If 

this is to be attempted, I offer the following recommendations. 

 

1. One of the major strengths of the Fi Ki Fò program is how staff and teachers are treated. Each 

teacher earns a fair wage and is regularly thanked and acknowledged by Write to Be staff in the 

U.S. and other Fi Ki Fò staff on the ground. This culture of respect and encouragement of staff 

and the inclusion of staff in decision-making is of great benefit to the program and elevates the 

class content of skills-training courses to be more than just skills-training, but additionally a 

place where girls learn life lessons from truly invested teachers. If this program expands at 

Pwoje Espwa, this same spirit of inclusion and appreciation would be critical to achieve similar 

results. 

 

2. One of the main intended impacts of the Fi Ki Fò program is to make Espwa a more equitable 

environment for women and girls. If the program were rolled out, it would be critical to retain 

this essential goal of the program. In an expanded program, both boys and girls should learn 

about gender inequalities and develop interpersonal skills that include collaboration with 

students of the opposite gender. The roll-out planning should be led by the Fi Ki Fò staff who 

would discuss with male staff the best approach to engage young boys in a broader program. 

Gender equality activities would have to begin small as it broaches new territory for most boys 

and men at Espwa. Eventually workshops could include topics such as: gender-based violence, 

sexual assault, respect in communication, and healthy relationships. 

 

3. Any skills-training courses offered should be open to both girls and boys (even if offered at 

different times) so as not to reinforce gender stereotypes. Additionally, teachers of skills-

training courses overall should be 50% male and 50% female so that both boys and girls see 

competent men and women who they can look up to as mentors and role models. It is just as 

important for young boys to see women as skilled teachers and leaders as it is for girls. Espwa 

could be a leader in shifting those perceptions. 

 

4. For at least the early years of a roll-out and likely into the future, it will continue to be necessary 

for Fi Ki Fò to operate with programming specific to the needs of young women. Perhaps 

someday when an appropriate level of understanding and respect exists across the campus for 

gender equality, the program could be formally folded into a larger skills-training branch. For 

the foreseeable future, however, this program must be allowed to operate specifically for the 

girls on the property in order to deal with the complexities of ingrained cultural gender 

inequalities and issues that disproportionately harm women in Haiti. 
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Lead Evaluator Contact Information 
 

Lead Program Evaluator:  Rachel Vinciguerra 

    rachel@writetobe.org 

     
 

If you have further questions or remarks regarding this program evaluation, you may reach out 

directly to the lead program evaluator at the email address listed above. You may also reach out by 

email to request a full copy of the evaluation report in Haitian Creole. 
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Data Tables 
 

Number of Siblings x Rosenberg Self-Esteem Scale Score (p-value: .59898) 

 

 
 

 

 

 

 

 

 

 

Model Summary and Parameter Estimates 

Dependent Variable:   RSES   

Equation 

Model Summary Parameter Estimates 

R Square F df1 df2 Sig. Constant b1 

Linear .004 .279 1 72 .599 18.160 -.078 
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Age x Rosenberg Self-Esteem Scale Score (p-value: .27904) 

 
 

 
 

 

 

 

 

 

 

 

 

Model Summary and Parameter Estimates 

Dependent Variable:   RSES   

Equation 

Model Summary Parameter Estimates 

R Square F df1 df2 Sig. Constant b1 

Linear .015 1.188 1 79 .279 13.535 .271 
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Grade x Rosenberg Self-Esteem Scale Score (p-value: .015695) 

 

 
 

 
 

 

 

 

 

 

 

 

Model Summary and Parameter Estimates 

Dependent Variable:   RSES   

Equation 

Model Summary Parameter Estimates 

R Square F df1 df2 Sig. Constant b1 

Linear .137 6.368 1 40 .016 11.743 .901 
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Program Participation x Rosenberg Self-Esteem Scale Score (p-value: .01376) 

 
Model Summary and Parameter Estimates 

Dependent Variable:   RSES   

Equation 

Model Summary Parameter Estimates 

R Square F df1 df2 Sig. Constant b1 

Linear .074 6.349 1 79 .014 18.649 -2.237 

Correlations 

 1 RSES 

1 Pearson Correlation 1 -.273
*
 

Sig. (2-tailed)  .014 

N 84 81 

RSES Pearson Correlation -.273
*
 1 

Sig. (2-tailed) .014  

N 81 81 *. Correlation is significant at the 0.05 level (2-tailed). 
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Living at Espwa x Rosenberg Self-Esteem Scale Scores (non-treatment) (p-value: .0529777) 

 

Espwa=1, Non-Espwa=2 

Model Summary and Parameter Estimates 

Dependent Variable:   RSES   

Equation 

Model Summary Parameter Estimates 

R Square F df1 df2 Sig. Constant b1 

Linear .081 3.950 1 45 .053 13.718 2.727 

The independent variable is Espwa. 
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Espwa Girls Treatment in Program x Rosenberg Self-Esteem Scale Scores (p-value: .824032) 

 

Espwa Girls Pre-Treatment=1, Espwa Girls Post-Treatment=2 

Model Summary and Parameter Estimates 

Dependent Variable:   RSES   

Equation 

Model Summary Parameter Estimates 

R Square F df1 df2 Sig. Constant b1 

Linear .001 .050 1 47 .825 16.114 .331 

The independent variable is Treatment. 
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Focus Group Coding Frequency Tables 
 

Participant Focus Groups Older Cohort   Younger Cohort 

Themes 

Coder 1 
Frequencies 

Coder 2 
Frequencies 

Coder 1 
Frequencies 

Coder 2 
Frequencies 

A goal of the program is to help girls know 
their valor/importance 3 2 0 0 

A goal of the program is to help girls plan for 
the future 1 1 3 3 

A goal of the program is to learn skills for a 
trade 6 5 8 7 

The program gives girls confidence for work 0 0 1 1 

Program gives girls confidence in supporting a 
family 0 0 1 1 

A change that came with the program is more 
opportunities for girls’ futures 1 1 3 2 

A change that came with the program is more 
activity for girls than before 2 1 3 3 

A change with the program is that girls know 
they can do things as well as boys 1 1 0 2 

A change with the program is that girls feel 
that others see them as more equal to boys 0 0 2 3 

A change with the program is that girls have 
more resources (financial, human etc.) 2 2 2 2 

A change with the program is the quality of 
life not what the girls are doing but how they 
are doing it 2 1 0 0 

A change with the program is that boys 
become jealous and/or confrontational with 
the girls and the activities they have 0 0 2 1 

Girls suggest adding old classes to program 
again (cooking, computers, baking, sewing, 
floral design, embroidery etc.) 4 4 4 4 

Girls suggest adding classes to learn how to 
drive or fix cars 3 2 0 0 

Girls suggest a Fi Ki Fò business 1 2 0 1 

Girls suggest visiting other places as a part of 
the program 3 3 3 2 

 

The highlighted cells draw attention to areas in which the two groups differed in frequency of 

responses. 
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Teacher Focus Group 
Themes 

Coder 1 
Frequencies 

Coder 2 
Frequencies 

Program teaches girls specific life skills for their future 6 5 

Program generally prepares girls for their future outside Espwa 4 5 

Program prepares girls to make money through a trade or handle 
finances 1 1 

Program prepares girls for the future by challenging gender norms 3 4 

Teachers mention being included in planning for the program 2 0 

A quality of a fi ki fo is resilience 5 4 

A quality of a fi ki fo is determination 2 2 

A quality of a fi ki fo is that she has goals for her future 2 2 

A quality of a fi ki fo is that she helps others 3 3 

A quality of a fi ki fo is that she is independent 3 4 

A quality of a fi ki fo is that she makes her own money 2 2 

A strategy to help the girls become fi ki fo is to teach hard skills 2 1 

A strategy to help the girls become fi ki fo is to teach soft skills 3 1 

A strategy to help the girls become fi ki fo is sharing personal life 
experiences 3 2 

A strategy to help the girls become fi ki fo is being a role model 2 2 

Girls have become more confident through the program 1 2 

The program has caused a change in how males see girls at Espwa 2 3 

The program should include more boys 1 1 

The program needs to help the girls be more realistic about their goals 2 3 

Teachers compare the program to their own lives as girls and see this as 
a better opportunity 3 4 

The program impact on teachers lives involves some adjustment 1 2 

The teachers are impacted by the personal relationships they form with 
girls 2 2 

The teachers are impacted because the program makes them feel 
stronger/more confident  2 2 

 

The highlighted cells draw attention to themes mentioned most frequently. 
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Culturally Responsive Evaluation Framework 
 This evaluation was requested by Write to Be, an American non-profit organization, operating 

the Fi Ki Fò program in Haiti. Haitian women carry out the program day-to-day. As such, although 

Write to Be has commissioned the evaluation, they want to produce a culturally-responsive evaluation 

that has been developed with collaboration from the women running the program daily in Haiti.  

Haitian people, especially Haitian women, a particularly marginalized group central to the goals of 

the program itself, will be an integral part of collaboration in the evaluation design. Based on the 

culturally responsive evaluation framework developed by Stafford Hood and detailed in the 

Handbook of Practical Program Evaluation,i the following plan details how this evaluation will be 

conducted in a culturally responsive way in each stage. 

 

1. Prepare for the Evaluation 

 Having spent time working with young women in Haiti previously, the evaluator has 

some background regarding hierarchies of power in Haiti. As a white American woman, 

it is critically important at this stage for both the evaluator and Write to Be (a group of 

predominantly white American women) to collaborate with the Haitian women staff of 

Fi Ki Fò to solidify the objectives of the program they wish to see evaluated. 

2. Engage Stakeholders 

 Fi Ki Fò staff have been engaged early in the evaluation process to understand their 

goals and hopes for the evaluation along with Write to Be staff.  

3. Identify Evaluation Purposes 

 As the intent of the evaluation is to improve the “Fi Ki Fò” program design and 

implementation, it is critical for a utilization-focused evaluation to engage both Write to 

Be and Fi Ki Fò staff in designing the evaluation so they are more likely to utilize the 

relevant findings for program improvement. 

4. Frame the right Questions 

 Although the evaluation was ordered by Write to Be, and their questions will be 

prioritized in the evaluation process, they recognize the equal importance of hearing the 

questions and evaluation goals raised by the Fi Ki Fò staff. As it is reasonable, the 

questions raised by these two entities will be prioritized. 

5. Design the Evaluation 

 The evaluation is designed to triangulate each finding so that there is no reliance on a 

particular evaluation method. The evaluation will rely heavily on measures and data 

produced by Haitian women including: attendance records, letter content, and 

assessments and focus groups conducted by Haitian women. 

6. Select and adapt instrumentation 

 One concern of this evaluation is in selecting evaluation methods that have proven 

useful in an American context. As such, valid and reliable instrumentation developed 

for a Haitian context will be prioritized, followed by globally-focused instrumentation, 

and finally American or western instrumentation that can be adapted to a Haitian 

context. In some cases, baseline data has been collected using westernized standards. In 

the interest of gathering comparative data, these tools will be piloted by Haitian girls 

outside of the program before being used to collect data from participant groups again. 
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Because there is more research available regarding instrumentation for teacher 

evaluations, self-esteem and many other measurements studied in this evaluation, there 

will be a heavy reliance on Haitian women and Haitian male professionals to offer 

feedback for the adaptation of these tools to match the context and piloting of 

instrumentation when possible. 

7. Collect the data 

 In order to collect the data in culturally-competent ways, the evaluator will rely on the 

expertise of a Haitian mentor to explain cultural protocols. Additionally, Haitian men 

and women at Pwoje Espwa will be invited to assist with the evaluation process in order 

to gain skills themselves in evaluation.  

8. Analyze the data 

 Data analysis will be disaggregated as much as possible to understand how the program 

may impact different members differently. Further, data analysis will not rely solely on 

quantitative methods based on a pre-determined alpha level. Instead, each finding and 

outliers will be carefully considered and described to better understand complexities in 

program outcomes. 

9. Disseminate and use the results 

 The full evaluation report will be made available in English to Write to Be and in Creole 

to Fi Ki Fò staff. Fi Ki Fò staff and participants will also receive a one-page evaluation 

report in Creole that summarizes findings in a way that is easy to understand. 
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Rosenberg Self-Esteem Scale  
 
English 

I feel that I am a person of worth, at least on an equal plain with others. 

I feel that I have a number of good qualities. 

All in all, I am inclined to feel that I am a failure. 

I am able to do things as well as most other people. 

I feel I do not have much to be proud of. 

I take a positive attitude toward myself. 

On the whole, I am satisfied with myself. 

I wish I could have more respect for myself. 

I certainly feel useless at times. 

At times I think I am no good at all. 

 

Likert response scale for participants: strongly agree, agree, disagree, strongly disagree 
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Fi Ki Fo Participant Survey 
______________________________________________________________________________ 

“Fi Ki Fo” Classes 

        Disagree   Agree 

I like my classes overall.     1 2 3 4 5 

……………………………………………………………………………………………………………… 

I first studied cooking in the “Fi Ki Fo” program.  Yes  No 

 

Before the program, I had this much skill in cooking. None     A lot 

        1 2 3 4 5 

 

After the program, I have this much skill in cooking.  None    A lot 

        1 2 3 4 5 

 

Cognitive Interviewing Questions: How did you come to your answer? How were you able to remember 

your skills before the program began? 

 

………………………………………………………………………………………………………………

I first studied french in the “Fi Ki Fo” program.  Yes  No 

 

Before the program, I had this much skill in French.  None    A lot 

        1 2 3 4 5 

 

After the program, I have this much skill in French.  None    A lot 

        1 2 3 4 5 

 

Cognitive Interviewing Questions: How did you come to your answer? How were you able to remember 

your skills before the program began? 

 

……………………………………………………………………………………………………………… 

I first studied english in the “Fi Ki Fo” program.  Yes  No 

 

Before the program, I had this much skill in english.  None    A lot 

        1 2 3 4 5 

 

After the program, I have this much skill in english.  None    A lot 

        1 2 3 4 5 
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Cognitive Interviewing Questions: How did you come to your answer? How were you able to remember 

your skills before the program began? 

……………………………………………………………………………………………………………… 

I first studied embroidery in the “Fi Ki Fo” program.  Yes  No 

 

Before the program, I had this much skill in embroidery. None    A lot 

        1 2 3 4 5 

 

After the program, I have this much skill in embroidery. None    A lot 

        1 2 3 4 5 

 

Cognitive Interviewing Questions: How did you come to your answer? How were you able to remember 

your skills before the program began? 

……………………………………………………………………………………………………………… 

I first studied sewing in the “Fi Ki Fo” program.  Yes  No 

 

Before the program, I had this much skill in sewing.  None    A lot 

        1 2 3 4 5 

 

After the program, I have this much skill in sewing.  None    A lot 

        1 2 3 4 5 

 

Cognitive Interviewing Questions: How did you come to your answer? How were you able to remember 

your skills before the program began? 

……………………………………………………………………………………………………………… 

I first studied computers in the “Fi Ki Fo” program.  Yes  No 

 

Before the program, I had this much skill on the computer. None    A lot 

         1 2 3 4 5 

 

After the program, I have this much skill on the computer. None    A lot 

         1 2 3 4 5 

 

Cognitive Interviewing Questions: How did you come to your answer? How were you able to remember 

your skills before the program began? 

 

……………………………………………………………………………………………………………… 

The skill I most want to have is in: (circle one) 
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Cooking French  English  Embroidery  Sewing 

 Computer 

 

Other: ____________________ 

 

Three things I have learned about this skill are: 

1. 

2. 

3. 

 

Three things I still want to learn about this skill are: 

1. 

2. 

3. 

 

This is why I want to have this skill the most…. 
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______________________________________________________________________________ 

“Fi Ki Fo” Monthly Workshops (younger cohort) 

 

 Circle all of the programs you attended. 

 

 Put a smile next to the workshops you enjoyed the most. 

 

 Put a star next to the programs you learned the most. 

 

X Put an X through any programs you really disliked. 

 

 

 
 

               Circ ak drum 

 
 

Gelee plaj dine 
 

 
Lè w ap pran Fòto 

 

 
 

Pale ak enfimyè sou ijyèn fi 
 

 
 

Fe fòs afich 
 

 
 

Jesyon lajan jwèt ak pwa 
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       Leson Lang Siy Ameriken 

 

 
 

Semèn Fi Ki Fò 

 
Fe goal aktivite 

 

 

 
Jounen nan jardin botanique 
 
 
 

lòt:  lòt:  
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______________________________________________________________________________ 

“Fi Ki Fo” Monthly Workshops (older cohort) 

 

 Circle all of the programs you attended. 

 

 Put a smile next to the workshops you enjoyed the most. 

 

 Put a star next to the programs you learned the most. 

 

X Put an X through any programs you really disliked. 

 

 

 
 

 

 

 

 

 

 

 

 

 

Jadinaj 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ap gade “Girl Rising” fim 

 

 

 

 

 

 
 

 

 

 

 

 

Selebre Jounen  
Entènasyonal nan ti fi a 
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Guest oratè: Madame Ourlaine 

 
Self-estim Jwèt 

 
 

Gelee plaj dine 
 

 

 

 
 

 

Circ ak drum 

 
 

 

Pwogam na Yoga 

 
Lè w ap pran Fòto 

 

 
 

Pale ak enfimyè sou ijyèn fi 
 

 
 

Fe fòs afich 
 

 
 

Jesyon lajan jwèt ak pwa 
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Leson Lang Siy Ameriken 

 

 
 

Semèn Fi Ki Fò 

 
Fe goal aktivite 

 

 

 
 

 
Jounen nan jardin botanique 

lòt:  lòt:  
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______________________________________________________________________________ 

“Fi Ki Fo” Pen-Pal and Letter Writing 

 

Pen Pal Name: ______________________________ 

        Disagree   Agree 

I know the goal of having a pen pal.    1  2 3 4 5 

I thought we wrote too many letters.    1 2 3 4 5 

I thought we wrote too few letters.    1 2 3 4 5  

I thought the amount of letters we wrote was good.  1 2 3 4 5 

I think me and my Pen Pal are a good match.   1 2 3 4 5 

I think writing letters with my Pen Pal will benefit me. 1 2 3 4 5 

If I have questions about writing letters, I can get help. 1 2 3 4 5 

My Pen Pal understands me.     1 2 3 4 5 

I enjoyed reading my Pen Pals letters.    1 2 3 4 5 

I am honest with my Pen Pal.     1 2 3 4 5 

I think my Pen Pal is honest with me.    1 2 3 4 5 

We write letters about things that are important to me. 1 2 3 4 5 

My Pen Pal gives me good advice.    1 2 3 4 5 

My Pen Pal asks me good questions.    1 2 3 4 5 

My Pen Pal values me as a fi ki fo.    1 2 3 4 5 

Being a pen-pal made me more confident.   1 2 3 4 5 

Being a pen-pal made me better at writing.   1 2 3 4 5 

 

What are the best parts of having a Pen 

Pal? 

What are the challenges of having a Pen 

Pal? 
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______________________________________________________________________________ 

“Fi Ki Fo” Finances 

 

        Disagree   Agree 

I have learned how to sell something in the program.  1 2 3 4 5 

 

I became a better business woman in the program.  1 2 3 4 5 

 

 

How many times did I try selling items that I made myself before the program? ____________ 

 

How many times have I tried selling items I have made myself since I started the program? 

 

_________________ 

 

How much money did I have before I started the “Fi Ki Fo” program? ___________ 

 

How much money do I have now? __________________ 

 

 

        Disagree   Agree 

I know how to make money as a vendor.   1 2 3 4 5 

 

I know how to save money.     1 2 3 4 5 

 

I feel confident I will have a job after Espwa.   1 2 3 4 5 

 

I will be able to manage my money when I have a job. 1 2 3 4 5 

 

 

Please list any jobs you have now or have had before in your life and the dates. 

 

Job         Years 
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______________________________________________________________________________ 

Final Questions 

 

First-Year of the Program 

 

What were the best parts of the first year of the program? 

 

 

 

What were challenges the first year of the program? 

 

 

 

 

Second-Year of the Program 

 

What were the best parts of the second year of the program? 

 

 

 

What were challenges the second year of the program? 

 

 

 

Living Independently 

        Disagree   Agree 

I feel confident I could take care of myself after age 18. 1 2 3 4 5 

 

I feel nervous about living independently after Espwa. 1 2 3 4 5 

 

What will be the hardest thing about living independently? 

 

 

 

 

What will make me feel more prepared to live independently? 
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Adapted PYD Measurement (Chinese Positive Youth Development Scale) 

 

I. Interpersonal Skills    Disagree   Agree 

I can actively talk to a stranger.      1 2 3 4 

 

I know how to communicate with others.    1 2 3 4 

 

I understand the rules and expectations of interacting with others. 1 2 3 4 

 

I can interact with others in a harmonious manner.   1 2 3 4 

 

I enjoy joining social activities.      1 2 3 4 

 

I know how to differentiate good and bad friends.   1 2 3 4 

 

I know how to listen to others.      1 2 3 4 

 

II. Higher-Order Thinking  

I believe there is a solution for any problem.    1 2 3 4 

 

I know how to see things from different angles.    1 2 3 4 

 

I will try new ways to solve my problems.    1 2 3 4 

 

I know how to find the causes of and solutions to a problem.  1 2 3 4 

 

I know how to develop plans to achieve my objectives.  1 2 3 4 

 

I can differentiate the good and bad aspects of things.   1 2 3 4 

 

III. Recognizing Emotions 

I am a pleasant person.       1 2 3 4 

 

When I am unhappy, I can appropriately show my emotions.  1 2 3 4 

 

When I am angry, I can rationally describe my feelings.  1 2 3 4 

 

When I have conflict with others, I can manage my emotions. 1 2 3 4 

 

I can see the world from the perspectives of other people.  1 2 3 4 
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I will let other people know my emotions.    1 2 3 4 

 

IV. Positive Identity 

I can do things as good as others.      1 2 3 4 

 

Compared with my classmates, I am satisfied with my performance. 1 2 3 4 

 

I am satisfied with my body and appearance.    1 2 3 4 

 

I feel that I am welcomed by others.     1 2 3 4 

 

I am a person with self-confidence.     1 2 3 4 

 

I am a filial person.        1 2 3 4 

 

I know my strengths and weaknesses.     1 2 3 4 

 

V. Self-Efficacy 

I have little control of things that happen in my life.   1 2 3 4 

 

I do not have any solutions for some of the problems I am facing. 1 2 3 4 

 

I cannot do much to change things in my life.    1 2 3 4 

 

When I face life difficulties, I feel helpless.    1 2 3 4 

 

I feel my life is determined by others and fate.    1 2 3 4 

 

I believe things happening in my life are mostly determined by me. 1 2 3 4 

 

I can finish almost everything I am determined to do.   1 2 3 4 

 

VI. Positive Beliefs about the Future 

I have confidence to solve my future problems.    1 2 3 4 

 

I have confidence to be admitted to a university.   1 2 3 4 

 

I have confidence that I will be a useful person when I grow up. 1 2 3 4 
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I do not expect to get what I want.     1 2 3 4 

 

I can see that my future is unpleasant.     1 2 3 4 

  

It is not possible for me to have satisfaction in the future.  1 2 3 4 

 

It is very possible that I will not get things that I want in the future. 1 2 3 4 

 

VII. Prosocial Norms 

I care about unfortunate people in society.    1 2 3 4 

If there are opportunities I will take up voluntary work.  1 2 3 4 

I agree that everybody should be constrained by laws.   1 2 3 4 

It is my pleasure to obey school rules.     1 2 3 4 
 

Demographic Info: Name, Age, Year in School, # Brothers and Sisters, # Brothers and Sisters living at 

Espwa, “Do you see members of your family often?” 
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Participant Focus Group 
Facilitator Introduction Script: English 

 Thank you all for coming to discuss the “Fi Ki Fò” program in a focus group today. My name is 

Rachel Vinciguerra and I will be facilitating the group. 

 As we get started, feel free to get some food or drinks if you need them. You can also use the 

bathroom in the Quad kitchen at any point during our conversation. This group is voluntary so you 

don’t have to answer questions that you don’t want to and you can leave at any time if you choose, 

though I hope that you will stay because you each have important insight to share. 

 The purpose of this group is to learn about what is working well and what is not working as 

well in the “Fi Ki Fo” program. We want to continue to improve the program and to do so we need 

input from people who are involved. We chose to do a focus group because it is a conversation around 

a particular topic and it is a good way to hear many different opinions from experts. You are the 

experts in today’s group because you know how the “Fi Ki Fò” program works every day. We really 

value your opinions and will use your feedback to understand how to make the program better. There 

are no wrong opinions and you do not have to agree with each other as we are talking, but you must be 

respectful of everyone’s opinions. I am genuinely interested in what each person has to say and it is not 

important today that we all agree.  

 Our conversation will last about one and a half hours and the information you share today will 

be recorded in written notes and on this audio recorder. The data I collect will be stored on my 

personal computer which is locked and I am the only person with a code. I am the only one who will 

have access to the data. Once we have collected and analyzed the information it will be shared with 

“Write to Be,” “Pwoje Espwa,” and in a research paper through the University of Pittsburgh. By 

remaining at the table you agree that we can use your comments, but your name will not be tied to any 

of your comments in any reporting or publications. You will receive lunch and refreshments for your 

participation today as well as a summary of the findings of this research within the next year.  

 I will facilitate the conversation by asking questions to the group and to clarify any logistics 

about the group of which you are uncertain. I may ask you to clarify your answers during the 

discussion or define terms so I can make sure I understand what you are saying correctly. I will also 

keep track of time. Katia will be our recorder. She will take notes on our conversation. She will not 

answer questions or participate in the conversation, but she will be taking notes throughout. Your job 

as experts is to share your opinions and openly discuss these questions with each other. Everything 

you share is valuable, even if it is different or contrary to what others have said. Do you have any 

questions for me before we get started? 

 

Questions 

1. What is your name, age (or job), and how long have you been in Fi Ki Fo? 

2. Tell me what you know about Fi Ki Fo and its goals. 

3. What aspects of the program help girls gain confident and increase self-esteem? 

4. What difference have you seen in girls’ access to opportunities at Espwa since the program? 

5. What are the greatest challenges you face to achieving the goals of Fi Ki Fo? 

6. What could be done to improve the program and increase the likelihood of achieving the goals you 

articulated? 
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Teacher Focus Group 
Facilitator Introduction Script: Thank you all for coming to discuss teaching for the “Fi Ki Fo” program 

in a focus group today. My name is Rachel Vinciguerra and I will be facilitating the group. As we get 

started, feel free to get some food or drinks if you need them. You can also use the bathroom in the 

Quad kitchen at any point during our conversation. This group is voluntary so you don’t have to 

answer questions that you don’t want to and you can leave at any time if you choose, though I hope 

that you will stay because you each have important insight to share. 

 The purpose of this group is to learn about the benefits and challenges you experience as 

teachers with the “Fi Ki Fò” program. Write to Be wants to continue to improve the program and to do 

so they need input from the teachers. We chose to do a focus group because it is a conversation around 

a particular topic and it is a good way to hear many different opinions from experts. You are the 

experts in today’s group because you know how the “Fi Ki Fò” program works every day. We value 

your opinions and will use your feedback to understand how to make the program better. There are no 

wrong opinions and you do not have to agree with each other as we are talking, but you must be 

respectful of everyone. I am genuinely interested in what each person has to say and it is not important 

today that we all agree.  

 Our conversation will last about one and a half hours and the information you share today will 

be recorded in written notes and on this audio recorder. The data I collect will be stored on my 

personal computer which is locked and I am the only person with a code. Myself and my mentor for 

this project, NAME, are the only ones who will have access to the data. Once we have collected and 

analyzed the information it will be shared with “Write to Be,” “Pwoje Espwa,” and may be published 

in program evaluation reports. By remaining at the table you agree that we can use your comments, but 

your name will not be tied to any of your comments in any reporting or publications. You will receive 

lunch and refreshments for your participation today as well as a summary of the findings of this 

research within the next year.  

 I will facilitate the conversation by asking questions to the group and to clarify any logistics 

about the group of which you are uncertain. I may ask you to clarify your answers during the 

discussion or define terms so I can make sure I understand what you are saying correctly. I will also 

keep track of time. Your job as experts is to share your opinions and openly discuss these questions 

with each other. Everything you share is valuable, even if it is different or contrary to what others have 

said. Do you have any questions for me at this point before we get started? 

 

Questions:  

1. What is your name, what course do you teach, and how long have you been a teacher for Fi Ki Fo? 

2. How did you come to work as a teacher here? 

3. What do you think it means to be a “fi ki fò”? 

4. How have you helped the girls become stronger? 

5. How do you think this program prepares girls for the employment market? 

5. How do you think this program would have impacted you if you participated as a young girl? 

6. As teachers, how has the program helped you in your life? 

7. What are the biggest challenges you face in this program? 
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Missouri Student Questionnaire (English) 
 
Scale: Not at all, sometimes, usually, always 

 

1. My teacher makes me feel that she cares about me. 

2. My teacher encourages me to do my best 

3. My teacher is helpful when I ask questions. 

4. Our class stays busy and does not waste time. 

5. My teacher’s classroom rules and ways of doing things are fair. 

6. My classmates’ misbehavior slows down the learning process. 

7. My classmates and I know what we should be doing and learning. 

8. My teacher checks to make sure we understand what she is teaching us. 

9. My teacher explains another way if we don’t understand something. 

10. My teacher takes time to summarize what we learn each day. 

11. My teacher helps me when I need it or don’t understand something. 

12. My teacher accepts nothing less than our full effort. 

13. My teacher knows when I work hard and am doing my best. 

14. We learn to correct our mistakes. 

15. My teacher wants to improve our thinking skills. 

16. My teacher wants me to explain my thinking. 

17. We learn a lot almost every day. 

18. My teacher tells us what we are learning and why. 

19. My teacher helps us set goals for our learning and keep track of our progress. 

20. My teacher makes school work interesting. 

21. We get choices in how to complete activities. 

22. My teacher makes me work hard so I learn what I need to know. 

23. My teacher assigns homework that helps me learn. 

24. When my teacher marks my work she writes on my papers to help me understand. 

25. The comments that I get on my work help me understand how to do my work better. 
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DCPS Evidence Collection Template (modified) 
Completed by program evaluation team members observing teachers. 

Observer: 

 

Teacher: 

 

Subject: 

 

Observation Date and Time: 

 

 

Narrative comments on the extent to which the following are achieved in class: 
 

1. Leads well-organized, objective driven lessons  

well-organized 

clear to students 

students understand importance 

 

 

 

 

 

 

 

 

 

2. Provides students multiple ways to move toward mastery. 

time Way students are 

engaged 

Students’ response Student mastery 

 

 

 

 

 

3. Maximizes instructional time  

well executed routines effective classroom management  
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4. Engage students at all levels in accessible and challenging ways  

lesson is challenging Lesson is accessible appropriately 

balanced/student centered  

 

 

 

 

 

 

 

5. Develop higher-level understanding through effective questioning  

higher level questions or 

tasks 

student responses teacher strategies  

 

 

 

 

 

 

 

6. Build a supportive, learning-focused classroom community  

students are invested 

safe environment 

students are respectful 

reinforces positive behavior/academic work, has positive rapport 

 

 

 

 

 

7. Explains content clearly 

Examples of teacher questions and student responses. 
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Consent Forms 
ENGLISH LANGUAGE CONSENT FORM: “Fi Ki Fo” Program Evaluation 

Assent to Participate (13 - 17 year olds) 

Principal Program Evaluator: 

Rachel Vinciguerra, MID/MSW student, University of Pittsburgh 

Quality and Performance Management Director, Write to Be 

Mentor/Oversight: 

Pwoje Espwa Sud 

 

Overview and purpose 

The “Fi Ki Fo” girls’ empowerment program has been in operation for two years as of May 2017. After 

two years of the program, Write to be wants to find out what aspects of the program are working well 

and what aspects could be improved. We contacted you because you are or have been a participant in 

the “Fi Ki Fo” program at Pwoje Espwa. 

We plan to ask all “Fi Ki Fo” participants between the ages of 13 and 17 to participate in this program 

evaluation.  

 

Description of your involvement 

If you agree to be part of this evaluation, Pwoje Espwa Sud will also have to give consent for your 

participation.  

You will participate in a focus group to discuss the strengths and challenges of the program. The focus 

group will take about 90 minutes. We will audiotape the focus group content, but your name will never 

be published with your comments. You will participate by completing a written survey about different 

aspects of the program. The survey is expected to take less than 30 minutes to complete. You can 

choose to skip questions you do not wish to answer. Your survey comments will be kept confidential 

by Write to Be and will not be published beside your name. You will participate in written teacher 

evaluations for each “Fi Ki Fo” class in which you are enrolled. Each written survey is expected to take 

less than 10 minutes of your time. Your comments will be kept confidential by Write to Be, your teacher 

will not see your comments connected to your name. Your teacher evaluations will not be published 

beside your name. 

 

Benefits 

We hope that what we discover in this evaluation will help Write to Be to improve the program for you 

and future participants beginning in the fall semester 2017. 
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Risks and discomforts 

The questions asked in the focus group, survey and teacher evaluation are not expected to be 

uncomfortable or unfamiliar to you, however, you can choose not to answer a question or stop your 

involvement at any time. Just tell the program evaluator if you want to stop. 

 

Incentive to be in the Program Evaluation 

We will provide food and beverages to enjoy during the focus group. Your participation in all aspects 

of the evaluation will help Write to be to improve the program for future participants. 

 

Confidentiality 

We plan to publish the results of this evaluation. We will not include any information that would 

identify you beside your comments or feedback. We will keep your information safe. The audiotape 

and written surveys will be placed in a locked file cabinet until we create a digital word-for-word copy 

of the documents on a password-protected computer. Then the recorded tapes and digital files will be 

given to Write to Be. Paper copies will be destroyed. Your real name will not be used in the written 

copy of the discussion or surveys. Write to be will keep this evaluation data for their records to 

improve the program in the future. The program evaluator will keep the raw data sets for use in 

further university studies and may publish the program evaluation (without participant names) in an 

academic journal. 

There are some reasons why people other than the researchers may need your information. Those who 

work for organizations that make sure our research is done safely and properly may request this 

information including the University of Pittsburgh, Write to Be, and Comité National de Bioéthique. 

Also, if you tell us something that makes us believe that you or others have been or may be physically 

harmed we will report that information to the appropriate agencies. 

 

Voluntary nature of the Program Evaluation 

It is completely up to you whether you want to be in the evaluation. Even if Pwoje Espwa Sud agrees 

you can participate, you do not have to do so. Even if you say yes now, you may change your mind 

and stop at any time. You may also choose to not answer a question for any reason. 

 

Contact information 

If you have questions about this evaluation, you can contact Rachel Vinciguerra at 

rachel@writetobe.org. 

If you have questions about your rights as a research participant, or wish to obtain information, ask 

questions or discuss any concerns about this evaluation with someone other than the evaluator please 

contact Berthony Constant at Pwoje Espwa Sud. 
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Assent 

By signing this document, you are agreeing to be in the evaluation. We will keep a copy of this 

document in our records and will provide you will a copy upon request. Be sure that we have 

answered your questions about the evaluation and you understand what you are being asked to do. 

You may contact me if you think of a question later. 

I agree to participate in the aspects of this program evaluation as described above and recognize my 

participation in each aspect is voluntary and I may withdraw at any time. 

_______________________________________  ______________________ 

Signature       Date 

_______________________________________ 

Written Name 
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English-language Consent Form: Parent/Guardian/Pwoje Espwa 

 

February 10, 2017 

Pwoje Espwa Sud 

Les Cayes, Haiti 

 

Dear Parent/Guardian: 

Rachel Vinciguerra (MSW/MID student, University of Pittsburgh) invites “Fi Ki Fo” program 

participants and Pwoje Espwa Sud resident children to participate in a program evaluation of the “Fi 

Ki Fo” program.  You are being contacted because you have responsibility for the participants under 

age 18 involved in this evaluation.  

We would like to talk with participants about their experiences and feedback related to the different 

aspects of the “Fi Ki Fo” program.  The purpose of this study is to identify the strengths and challenges 

of the “Fi Ki Fo” program in order to improve the program for current and future participants.  We 

plan to ask current and former participants in the “Fi Ki Fo” program to take part in this evaluation. 

We also plan to ask current Pwoje Espwa Sud resident children to participate in the evaluation. This 

evaluation is being contracted by Write to Be. 

If you agree, the “Fi Ki Fo” participants will participate in a focus group, complete a written survey and 

complete teacher evaluations about topics such as strengths of the program, challenges to the program, 

changes in self-esteem and confidence because of the program and skills and information gained from 

the program. 

If you agree, the resident children at Pwoje Espwa Sud will have the opportunity to complete a short 

written questionnaire about their perceptions of boys and girls capabilities. 

“Fi Ki Fo” participants may gain directly from the information gained in this study because it will be 

used to improve the existing program. Pwoje Espwa Sud children may not directly gain from the 

outcomes of this evaluation, but we hope that improving the “Fi Ki Fo” program will have ripple 

effects for other children at Pwoje Espwa. 

 

The questions we will ask of participants and Pwoje Espwa Sud children are not expected to be 

uncomfortable or unusual for children, but they will have to give assent for their participation in 

addition to organizational consent and may stop or choose not to answer questions at any time. 

 

“Fi Ki Fo” participants who participate in the focus group will receive food and beverages for 

participating in the study. 
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We plan to publish the results of this study, but will not include any information that would identify 

children or staff.  To keep the information safe, the audiotape of focus groups will be placed in a locked 

file cabinet until a written word-for-word digital file of the discussion has been created.  As soon as this 

process is complete, the tapes will be destroyed.  The evaluator will enter evaluation data on a 

computer that is password-protected.  To protect confidentiality, children’s names will not be used in 

the written copy of the discussion. Write to Be will keep this data indefinitely for future program 

development and evaluation. The program evaluator will keep the raw data sets for use in further 

university studies and may publish the program evaluation (without participant names) in an 

academic journal. 

There are some reasons why people other than the researchers may need your information. Those who 

work for organizations that make sure our research is done safely and properly may request this 

information including the University of Pittsburgh, Write to Be, and Comité National de Bioéthique. 

Also, if you tell us something that makes us believe that you or others have been or may be physically 

harmed we will report that information to the appropriate agencies. 

We will be completing this evaluation in May and June 2017 at Pwoje Espwa Sud.  

If you have questions about this evaluation, you can contact Rachel Vinciguerra, Program Evaluator, 

520 N Sheridan Ave. #3, Pittsburgh, PA 15206 (339-222-2478), Rachel@writetobe.org. 

Sincerely, 

 

Rachel Vinciguerra 

Rachel Vinciguerra, Master of International Development/Master of Social Work student, University of 

Pittsburgh 

Quality and Performance Management Director, Write to Be 

520 N Sheridan Ave. #3 

Pittsburgh, PA 15206 

(339) 222-2478 

Rachel@writetobe.org 

 

 

Parental/Guardianship Permission 

By signing this document, you are agreeing to allow “Fi Ki Fo” program participants listed below to be 

part of the program evaluation.  Children’s participation in this study is completely voluntary.  If you 

allow these children to be part of the study, you may change your mind and withdraw your approval 
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at any time.  Children may choose not to be part of the study, even if you agree, and may refuse to 

answer an interview question or stop participating at any time. 

You will be given a copy of this document for your records and one copy will be kept with the 

evaluation records.  Be sure that the questions you have asked about the study have been answered 

and that you understand what your child will be asked to do.  You may contact the researcher if you 

think of a question later. 

I give my permission for “Fi Ki Fo” participants listed below to participate in this study. 

“Fi Ki Fo” Participants 

Mickerlange St. Louis 

Rebecca Naiseda 

Medgine Fleurgine 

Jesula Flerimond 

Loudtama Cherubin 

Judeline Constant 

Dailove Joseph 

Elisabeth Rhau 

Lorencia Felix 

Saloune (Nancy) Luzime 

Esthere Phania Bien-Aime 

Jhendya Charleston 

Lemsa Bonomme 

Wilchise Siline 

Delsana Altidor 

Lovena Bernabe 

Roger-Marie Florine 

_____________________________________  ____________________ 

Signature       Date 

 

I give my permission for Pwoje Espwa Sud children to be given the opportunity to fill out a questionnaire. 

 

_____________________________________  ____________________ 

Signature       Date 
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Fi Ki Fo Consent for Letter Analysis 

Consent to participate (13-17 year olds) 

 

Principal Program Evaluator: 

Rachel Vinciguerra, MID/MSW student, University of Pittsburgh 

Quality and Performance Management Director, Write to Be 

Mentor/Oversight: 

Pwoje Espwa Sud 

 

Overview and purpose 

The “Fi Ki Fo” girls’ empowerment program has been in operation for two years as of May 2017. After 

two years of the program, Write to be wants to find out what aspects of the program are working well 

and what aspects could be improved. We contacted you because you are or have been a participant in 

the “Fi Ki Fo” program at Pwoje Espwa. 

We plan to ask all “Fi Ki Fo” participants between the ages of 13 and 17 to participate in this program 

evaluation.  

 

Description of your involvement 

If you agree to be part of this assessment, Pwoje Espwa Sud will also consent to your participation. If 

you agree, the evaluator would like to read the letters you wrote during the Fi Ki Fo program so she can 

understand how your letter has changed in the program. 

 

Benefits 

We hope that what we discover in this assessment will help Write to Be improve the program for you 

and future participants starting in the fall semester 2017. 

 

Risks and discomfort 

There is no significant risk of sharing information. It will be kept confidential. 

 

Confidentiality 

We plan to publish the results of this assessment. We will not include any information that would 

connect you to your comments. We will keep your information safe. Your real name will not be used in 

reporting. Write to Be will retain this data for evaluation records to improve the program in the future. 

The evaluator will keep these data together, raw for use in university study and they may publish 

results of the evaluation program (with unnamed participants) in an academic journal too. 

There are some reasons why people other than the researchers may need your information. Those who 

work for organizations that make sure our research is done safely and properly may request this 

information including the University of Pittsburgh, Write to Be, and Comité National de Bioéthique. 

Also, if you tell us something that makes us believe that you or others have been or may be physically 

harmed we will report that information to the appropriate agencies. 
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Voluntary nature of Evaluation Program 

It is completely voluntary you want to be in the evaluation. Though Project Hope Sud agree you can 

participate, you may not want to do this.  

 

Contact information 

If you have questions about this evaluation, you can contact Rachel Vinciguerra in 

rachel@writetobe.org. 

 

If you have questions about your rights as a research participant, or you would like to get information, 

ask questions or discuss any concerns on this assessment with someone other than the reviewer please 

contact Bertone Constant of Project Hope Sud. 

 

Consent 

By signing this document, you agree with someone reading your letter to understand how this 

program works. We will keep a copy of this document in our records and will provide you will a copy 

on request. Make sure we answered your questions about the assessment and you understand what 

you were asked to do. You can contact me if you think of a question later. 

 

I agree with someone reading my letter understand how this program works. 

 

_______________________________________ ______________________ 

Signature       Date 

 

_______________________________________ 

Written Name 

 

 

 

                                                      
 


